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INTRODUCTION

The 1983 Eastern Michigan University Conference on Foreign

Languages for Business, held on the EMU campus in Ypsilanti, attracte.d-
approkimately 300 peopleﬁ from all 50 states of the [}SA and se\;eral
foreign countries. There were ov.er 70 presentations b.y'spf:ak_ers coming
from 35 states and several foreign countries. This gathering®was, 'to
my knowledge, the first time that so many foreign language educators
and other interested’individuals had met to exchange ideas and experiences
related to language and-cultural studies applied to business. It wag our
primazryl effort, as members of the Department of Foreign Languages and
..Bilingu'a'lfStudiesv at E.MU, to reach out to the prof.ession, sharing our ¢
ex‘per'tiSe and facilitating t_he_diSSemina‘ti.’on of information nationwide on
this new direction in foreign language and international educat.ion. We
are proud to be a part of what we believe_‘is bth a significant. gducaﬁional
revitalizatio'n' and a developmeht crucially important to our nation's fdture.‘
. The papers in this volume are varied and unequal in lengt‘l’; and
quality. They do share, however, one vital thiag in common: they
repres,,ent'-the attempt of profess'ional.s to come to grips with the problems
of creating a new academic specialization and of integ;”ating thesg
innovatior?s' into the time-honored txiaditional ‘curriculum in foreign
languages at our institutions of higher education, whi;'h have fo.ciused‘
almost exclusiveiy in the past ~n la'nguages and literaturesl. Much

A" ‘

thinking remains to be done, but one thing seems fairly clear now: &

N

the struggle between the new and the old WL].]. be resolved very‘ differently

T e e .



at different ingtitutions, depending on the mission of each schpol. Some
colleges and universities will not develop any courses in this new area
of speci.e;lization, while at others the traditional literature énd advanced
linguistics 'coursc;s will be sacrificed entirely in favor of lang’uagve studies
applied to business wnd the professions. Between these two extremes
will lie a full panorama of diffex;ent proportions in the integration of the
new and the traditional. In this diversity among our educational
institutions tk;é‘re lies great strength. It is my opinion that there is a
great need for both types of language studies. I see a great need'for
inétitutions specializing in the traditional areas of academic scholarship
as well as for thoseAfocusing on the new applications for language and
cultural expertise. |
Personally I do not acknowledge any necessary incompatibility
between traditional literary investigation, for example, ‘and‘ the study
of the language of business and commercial practices in foreign
A.cultures‘. Both of these concentrations seem to be complementary aspects
of a larger whole, the interest in the diverse cultures and peoples which
BN :
make up this increasingly small world. Both spécializations can serve to
increase intercultural under'é!tazéfling, sensitivity and cooperation. Both
can .help us live more peacefully with our world neighboré, in our
»increasinglyc complex and interdependke_nt_g:lobal economy.

I am’fvery grateful to the National Institute of Education (U.S.

Department of Education) for i‘naintaining the Educational Resources

°

Iﬁformation b.,Cen‘te;r“_. My - special thanks to Dr. John Clark, Director of

© I
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Foreign Languages at the Center of Applied Linguistics, and to John

Brosseau, Acquisitions Coordinator for the ERIC Clearinghouse on

il

Languages and Linguistics, for helping make it possible for the papers
from this conference to be available to a broader audience.
To all who read these words, may you find something of interest

and value in these pages.
/

[

‘Geoffrey M. Voght/
January 12, 1984 !
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FOREIGN"LANGUAGES FOR GLOBAL VOCATIONS: From Theory to Practice

. By Rochelle K. Kelz, Ph.D

There is a gfowing desire in the academic world both to place greater emghasis
on and to reorient ‘the focus of_foreignylanguage instructioh. American ig?orance
of foreign languages has become so widéSpread that the U.S. i; finding it harder
than ever to competg in business, conduct diplomacy, and fiil military and

"intelligence posts abroad. Consequently, in many academic institutions of higher

learning, the eﬁphasis of foreign language programs is shifting away from the
traditional study of literature and cultural subjects towardg,the development and
practice of language skills to be used in careers.. Almost four years afte; a
Presidential Commission labeled the nation's linguistic incompetence “scandalous,“l
many are concerned: because, to qhote former President Jimmy)Carter, ""Distances to
onég remote countries have contractea, and the world has become a neighborhood of
nations. We must béyable to talk with our neighbors.“2 pHow, we ask; can‘weras
foreign language teache}s equip our students better to meet the chgllenges Ehat they
will encounter upon graduation? How can students hope to understand foreign culturgs e
and world-wide businesses without some language"batkgroundb‘ This papér seeks to
address these qﬁestions. |

There are enough blunders and faux pas associated with.foreign busfness pracfices
and the language gap to fill a book. For example, wheé an Americah toothpaste
manufacturer decided to sell its product overseas, it realized that the name “Cué“
would never be acceptabl€ in France becausé ""Cue'' was a crude slang,expjession for
derriere. When General ﬁotors chose to:make the slogan'“Body by Fisher" kndwn_in
gll of its markets, it was described iﬁ Flemish as "Corpse by %isher.“ When Parker

~

Pen Company tried to use itssuccessful American slogan to promote its new ink in




v

Latin America, thc translation came out as "Evite embarazos «~-use Quink." which

means “'Avoid pregnancy ~-use Quink.' not "‘Avoid gmbarrassmcnt'~-qse Quink."3 Hany
of these mistakes are caught early enbugh in a product's life cycle th;t they cause’.
little harm.

There are otHér business mistakes tha; could hSVe been avoided if American
busfness.management,we}e moré steeped in the nuances of foreign cultures. For

‘instance, an American cosmetics company vpened a factory in a country where the

a

local citizens would rather be unemployed than get involved in the apparently

.

“unménly”'act{vity of producing ‘deodorants. It was so difficult to hire labor that
the Eompany finally“chose to close the factory--at great expghse--and build elsewhere.
Another example "'occurred when Sears Roebu;k de Espaia Ieérned that the average

Madrilefio wou'ld be slow to accept and use a Sears credit card. The '"buy now, pay
=)

later' phenomenon that is so ingrained in the American cultural tradition was alien
.9 ’ .

2.
X3

to the conservative Spanish culture. Or, for still another example, an American

company used a Punjabi farmer 3as a model for some of jts advertisements used throughout
< : b ~

India. Non-Punjabi readers promptly:identified the ethnic origin of the“model and

refused to buy the product. Ethnic and religiou§ animosities sometimes run high in

Io "’ - .
Ind%é:\? phenomenoni that the American company did not recognize.

If America is to remain the premier world trader, it must, among other things,

Ve

reduce the number of cultural as well as linguistic errors that its corporate leaders
make. In order to do tQis we ‘educators must help students to develbp new compe-

tencies. Even though we have long considered ourselves a nation of immigrants, we

can no longer regard foreign language stddy as expendable. We must upgrade our

standards, lest the United States is to lack the basic-human resources to steer

-

through the next one hundred years.

Recent statistics indicate that nine out of ten Americans can speak, read, or

0
v

effectively understand ONLY English. Another indication of the current Etétus of

Lo
.
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foreign language studies is to note that only cight percent of U.S. colleges now
requirc foreign language for admission, compared with thirty-four percent in 1966.
Morcover, only 17% of American students who have studied a foreign language can
speak, rcad, orvwrite that language casily, unless they have studied the language
abroad.b o

As the Presidential Commission's finding has shown, language deficiencies
constitute a threat to national sccurity and American cconomic interests ovcrseas.5
What fs nceded are people who are competent in their respcetivc fields, who have
conversational skills in their second language, and last but not least, who possess
a good grasp of the culture of that second language, both as it is imbedded in the
language and as it manifests itself in peoples'conduct. We must teach our students
to communicaﬁewjn foreign languages, and thereby use foreign languages as a means
to other ends an fnot as ends themselves.

| would Iike to synthesize the past language trends at this point, because, as
Abraham Lincoln oece said, "If we could first know where we are, and whither we are
tending, we could then better judge what to do and how te do it.“6 To know where
we are, and whither we are tending, we have to know from where we have come,
especfally if we want to formulate solutions to current business, diplomatic, and
military deficiencies.

Let us briefly examine the history of fofeién language study in the United
States. 'fhe majority of people learning modern languages other than En§lish during
;he'eighteenth and early nineteenth cen;uries were sejf-instructed and interested
primarily in acqu}ring reading knowledge of the Ienguage either for.general infor-
mation or for specific career objectives. The nineteenth century upheld a
bilingual tradition in publjc and priya}e institutions. However, by the.earlylpart

of the twentieth century a monolingual English tradition developed as both a natural

B}
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and national imperative. The fear that the U.S. would be fragmented into linguistic
m{noritics secking to establish scparate states resulted in purging foreign
languages.

In our graﬁdparcnts' day, those who were educated in the United States studied
foreign languages to discipline their mind. They wera concerned with orthographic
;hanges,irrcgular subjunctives, and pronouns. No one was taught oral communication.

.
Students studied foreign languages to be able to recad world masterpiecés in their
original language. The idea of communicating with foreigners, the thought of putting
the words together and gathering information from someone whose mother tongue was
not English, was unheard of! In fact, children of recently arrived immigrant
families quickly Americanized themselves and shed tWeir foreign dialects.

from the time of World War | through the 1940s it was considered truly un-
American to SPEAK a foreign language. Xenophobia prevailed. Repressive measur7s
were legislatéd against those who spoke German, Chinese, and Japanese. Because¥of
increasing Mexican immigration into the Southwest during E%is period, laws were
also passed which prohibited Spanish-speaking children from using their native,
language in school. How ironic it was that foreign languages were not seen as a
tool for communication.

The high point of modern language sfudy by Americans was reached just before
World War |1, yhenA36 percent of all secondary school students in foreign language
courses were earolled. By'the mid-1950s, the figure had declined to 20 percent.

By 1958, despite all the puglicity and subsequZnt funding by the National Defense
Education Act and other écts only 24 percent were enrolled in classes in an attempt

""'to catch up with the Russians." Interest in foreign languages increased marginally

-

and temporarily. Students were suddenly learning Spanish, German, French, or

4

’ v . .
Russian. Schools offered classes not only in these 'traditional' foreign:languages,

-
.

AN 8 ’ -
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but also In some of the lesser known Janguages, such as Mandarin, Hebrew, and

Swahili. We were preparing for global survival. |t became possible to pursue

Soviet studies in Ann Arbor, to learn Chinese or Japanese In Scattle, and to
follow African affairs in Bloomington. Pcople approved of the federal expenditure,
if only because many of the International studies gradudtes joined the foreign

service, helped to sell American goods abroad, became cmployéd in one of the

.

intelligence agencies or worked at the Pentagon,

-Today, 15 percent of high school students study a moderh languaéc, a slightly
- : »"

smaller proportion than did so in 1890. Unfortunately, only 1.8% of these
students arc enrolled in courses ‘at the third-year level or higher. The corre-.
. . ‘

éponding figure in other advanced industrial nations and'many Third World nations

A . ¢
would be close to 100%. Most American students quit after a year or twgi.before

gaining real proficiency In the language. They rarely get to the poim where

foreign language study becomes interesting, and their attitudes are largely gative
ones. ‘ T
The low enrollment in foreign language programs was not the only problem;

something was nét quite right with eithe( the teaching methdds or Ametrican progress
in "international jiteracy,” as thg‘experts call it. Dur?;g_the s;ventiés the
"'new, innovative'' way to teach foreign languages was A.L.M. Many students studied
their dialogues,-memorized them, and received high grades in foreign languages,
and still were unable to communicate because of limited knowledge of grammar..
When these same stuhents had the oppo?tunity to come in contact with native speakers
problems .also arose because of cultural gaps.

My éw?/éxperiencg convinces, me that faculty members (in or out of language
departments) do not always agree on the meaning of '"culture' or teaching in this

context. Some teach culture by focusing on the country's art, literature, or music.

Ce *
» - °

I4q

-
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Others teach it by offering sessions (often autobiographicai) on what its like to

live in Paris or how to stand when conversing with a Guatamalan. Others concentrate

o

on political themes or socioeconomic problems, such as the plight of Indians in

Peru or the current disturbances in E! Salvador.
As Americans, and as educators, we mgst strive‘to'shatter'the prevailing myth

e . -

that foreign languages are not.practical. The reduced opportuhitiesAfpr educational
employment have been'seen by many as removing thellast justification for spec?alizing
in foréign Iéngpages. The President's Commission on Foreign Language and Intér-
national Studies reported ip 1979 that, as American,re5ponsibiliti¢s and inferests
abroad ha& exganded, the pg;I of_peopje genuihély qualified f§ manage them had
shrunk. 8 One neeaionly ﬁote\;ﬁat in 1979 when the American embassy in Teheran

was taken over by Islamic militants, only three of the now famous hostages spoke

Farsi, and were able to understand the militants' slogans.’

Educational institutions have an obligation to develop in students those per;ep-
: 5 .

tual, emotional, tognitivé,'and socTaI_competencies that are necessary conditions

aof,efféptive and responsible citizen participation in global societyc9u~Mdréoyér,

we cannot: continue to ignore the practical workaday benefits of foreign language

learning. Since 1960, the ébmbined'annual export-import trade in our country has
.grown to $507 billion, making us the world!s largest trading nation;]o Literaijylj,_ ]

millions of American jobs are now export=related, and millions more will bé in the

next decade. Overseas customers buy 24% of our total agficultural proddction, 25%

of. our machinery, and 22% of our aircraft. In 1980, U.S. eXpOFﬁ.Oﬁ'gOOdS and-
services accounted for IZ.Z%,ogjbufsgross nétibnal produtt,_compared-to-6;L%_in 1970.

Our future prosperity and the continued maintenance of ‘our relaﬁﬁvely high-Stanaard

of living depends, to a great extent, upon how well Ameyiéan busihés%vinterests

measure up in the internatioﬁal"marketlplace.j'Skills in foreign languages are -~

3 . oo




becoming even moré essgntial than in the pas;} Yet,‘ironically‘despite the
éxpandfng communicat ion, and'tfade, sé?entific, and cultural exchanges with
other éountriesh there is a decrease in support for foreign language programs
at Ameriéan univers%t?és.

Numerousnﬁew job opportunities are arisiﬁg annually because of the rapid
dévelopment of new international economic refationships. Unfortunately,  there
are .very few applicaﬁts,who'afe.curreﬁtly dpalified for these excitihg careers
because traditional Ameriéan.schools areisimply not'producing gnough graduates
with the specific kfndﬁ of knoQIedge, skills and attitudes American businesses are
urgently séeking. A Iack of.language skills can result in_losing bﬁsiness
opportunitfés. A reasonable command of the language, and an understan&ing of the
culture of the language W{th thch one is dealing, open many doors.
Ever since the 1979 Presidential Commission, there Have been éffdrts ;o

inérease'language and cultural comporents of international studies programs.

Georgetown University received a grant funded by alcongressional act and adminis-
9 . i

tered by the International Communication Agency; this grant provided funds for a
program that would pe?mit Georgetown students to exchange places with foreign

counterparts in any of 40 universities in elght nations. Oakton Community College

&

in Illinois, one of 13 colleges and universities that received a U.S. Department
of Education grant, now has a new International Studies program. The first .

experimental courses began in Spring 1983 for students ih Hotel-Motel Management,

“

where students study the cultures of European and Asian countries as well as those

of emérging nations. To,implément ;he programs's goal, Global Studies workshops
for faculty and administrator; are being held. Futufe course options will include
international offerings for liberal arts studéntg, bus{ness/vo-tech students, non-
Eng1ish‘speakers, and global awareness for non-degree éluaents. All éoursas

ERIC

IToxt Provided by ERI



emphasize an international viewpoint. Existing courses have been adapted and new

modern foreign language and studies courses are being developed.

The American Assembly of Collegiate Schools of Business i creasingly is .. *
1

insisting that graduates of member schools should have a globall view of business.

{
This mandate ha;‘been difficult to carry out because so few Business Administration
professors k now muCh'ébout commercial practices outside the United States. Even
so, deans of Susiness schools are listening to thé Assembly's orders, and in an
incéeasing number of instanceé, are making a serious effort to broéden the horizons
of both faculty and students. One example of an effort in this direction is
proQided by Columbia Univers}ty's Graduate School of Business. |t is eliminating
its international courses and asks that its faculty teach each course in the
business curriculum from a world--as contrasted with a domestic--poinf of Qiew.
This is.understandably difficult for tHe faculty member who considers New Jersey
_§r Michigan to be foreign countries. |

An interestiﬁg.trend, berhaps more hope than reality,ithat provides an
vopportunity for language teachers may be occurring in Colleges of Business
Administration. These Coileges may increésingly #Hase out existing courses in
international business éhdjéubstitute courses with a glébaj orientafion. The
reason is that American businessvfaculty-increasingly will be expected to éeach
all.of tﬁeir courses with an “international flavor." Thus, a studeﬁt who has
completed a course iitled "Principle of Marketing'' will be provided with & reason-
able view of "'the world" as the target markét; his understanding of business
practfces wfll not be limited to what happens between New York and San Francisco.
American‘business schéols--for that matfer, American universities--have tradionally
been quite parochia]. Business students have learned American 1aw, Ameriéan
accounting, American marketing, and SO onm‘ Those students who were interestéd

.in international business operations were shunted off to specialized courses taught

by°proféssors who are also specialists.

15
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Those foreign language faculty members who are flexible and who are willing
to grope with theaeroblems of business schools can offer highly useful courses.
that focus on other cultures. THey'can do so far better than cen professors of
business who have not beee frained in this field. But it is imperative that
language professors make hajor changes in what they have been teaching. Without
the willingness to change, the business teachefs will provide the global view wifh
""in house" persbnnel._ |

Many years of study are required to master a language thoroughly and to ecquire
in-depfﬁ\knowledge of the'secieties the student wishes to enter. There are a few
formal programs within the United States designed to improve the effectiveness of

the person specializing in international business. The best known of these are

the American Graduate School of infernational Management '”Jnderbird)'ih Glendale,

—

1/ '
Arizona, the Instltute of the Business Councnl for lnternatlona] Understanding at

the American University ‘in Washigton, D.C.; the W. Avereil Harriman Instltute for
the Advanced Study of the Soviet Union (formerly known as the Russian Instltute) of
Columbia University, the Russian Research Center at Harvard University, and the
Monterey Institute of Foreién Studies in Monterey, California.

In 1982 and 1983, bills were intreduced in Congress to prov}de over $50 million
endowments for research on and educational ex&hanges with the Soviet Union. Mln
recent years, with the depressed economy and cutbacks in federal aid tbé educatlon,'
unlver5|t|es have becoﬁe financially pressed and Russian studies along with other
area studies have suffered. Otherfactors accountlng for the declining interest
include elderly proféssors of SoQiet studies wh3~wil]'not be replaced upon retire-
ment,‘aadrop in the quality of students, and increased interest in study programs
of other regions such as China and- the Middle: East.

Both the C.l.A. and the State ﬁepaﬁ}ment are.having trouble recruiting people

frained in Russian studies, and few highly qualified diplomats are around -to replace

16
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earlier American embéssadbrs in Moscow, like Llewellyn E. Thompson; Jr., George Kennan,
or Charles'E. Bohlen, each of whom had long training in Soviet affairs.3 Conseduehtly,

Mr. Harriman's gift of $1 million is part of a broad effort fo revive American

studles of the Soviet Union.. ~ ' - o -
Both the Russian Institute and the Russian Resea*ch Center are undertaking

Iarge'fund-raising drives over the next two years in order to maintain and enlarge

their programs. Harvard will raise $5. million for’ its Russian Research Center.

4

The increased importance of language has been recognized by both prestigious-centers
of Soviet studies which suggest thqt'entering students'haVe at least two years of

Russian: Jonathan Sanders, assistant. director of Columbia's Russian Institute, said

’
a

that some first-year gcaduate students there now have hadlonly one “year of Russian
language prior to beginning theuprogram. in fhese programs students are infprméd
about life and bﬁsihess in the U.S.S.R., as well as provided with additional advanced
Russian language courses. | |

At Johns HOkanS School of Advanced International Studies (SAIS) .new programs
are also belng establlshed for students with knowledge of Arablc, Chlnese, French,

Japanese,’Portuguese, Russian, or Spanish. Both ogal and written language profi-

-

ciency is required? and here, as at Harvard and Columbia, students with knowledge

pe

of more than one foreign language are at an advantage. thnS*Hopkihs‘has just
begun its SAIS Executive Semlnars, which are a series ofunntensnve, resndentlal

seminars lasting a week, almed at upper and middle Ieve] executives. The general topic

stressed is 'Management of Business in a Changing Global Environment." \

N

2 '
The Defense Language Institute in Monterey, California, reported a shortage |

L i

of 2,383 persons for the almost 107,000 ianguége-qdalified officers and enlistedf
- ~ : /

persennel required in 1981, The Institute's staff consists of 350 military

personnel.and a civilian force of 850.. Annually it teaches about 3,500 students,



the majority of whom ére sent by the Army. The six largest departments are
vRussian, German, Koreaﬁ, Chinese, Arabic aﬁd Spanish. From its conteptfon,
Montereyadopted an approach of total immersion in thevtarget language. English
was outlawed; most instructors. Weré natlves of the country whose tongﬁe they taught
Instruction included local history and customs, and often even the native cuisine.
| The DLI tdgether with the CiA Langdage Schéof'always has needed a means of -
:determinihg how proficient students become after their training. The needs analysis.
for lapguage ability evolved into a scalé (0 to 5) with zero iﬁdicating no-
functional’abjfity in the }anguagé, and 5 indicating native bilingual pr§fitiency.
When “the Presider\lt;s Commission tmighlighted the need to establish language
prdficiency achievement goals and guidelines, as well at the neeq to assess the
proficiency of both teachers and students of foreign ianguagé;, plans were made
to meet that need. A grant from the U.S. Department of Edqcatiéh Eas enabled the
American Council on the Teaching of.Foreign Languages (ACTFL), together with.
Educat}onal Testing Service, (ETS} to peride trainfng workshaps for“tollegg.apd
university professors in the Interagency Language Roundtabie (ILR) oral broficiency :
‘interview and rating technjques. .The ILR test, formerly known as'the Foreign Service
Institute"(FSl) oral proffciency test, features an interview and rating system .
based on a scale which measures oral proficiency in gtructure, vocabulary,
prongpciation,'and cométehension. lThe ILR test has been used suécessfully fér
over 25 years. “The result of the ETS/ACTFL modification is a validated scale
suitable for use.at the secondary and postsecondary levels of language learning.
With this scale language in;tructors will be better able to place graduates'{n job’
positions by utilizing consistent'ianguage standards. Prospective emplqyers will
know the applicant's qualifications in advance:
Sylvia Porter, a.nationally syndicatéd,financial columnist, has jong’advised;‘

people to learn foreign Ianguages.and cultures if they expect to compete successfully

- 18



in ;he"fncreasing international job market of today's épd.tomorrow's world.

IShe qquafes knowledge of a foreign language and culture to inéuranée with

relation to job acquisition'br job security.!l "It is imperative for youﬁg

Americans who wil] assﬁhe pésitions of reSponsibiIity.to Iearn_as much as they
are“ablenfo about other languages and cultures. Othe}wise, the United Stateg*\\\

will be i1l;equipped to Igad the ;itizens of this planet through the difficult \\\\\
and global problems: of peace, energy c§nse;véfioh, and environmenfal protection.“12

A Japanésevtrade official, sbeaking to a ‘group of bQéihess~school graduates,

:sgmmed up the problem: "Our Japanese business people study the Iénguage,bthé
éustomé'and cultures of the Unifed Stafes, Cénada, western éurope and Southeast
'Asia, and we have Eeen extrémely successful in selling éur manufactured gbodg
abroad because we understand the people and their needs. Our people do not
ﬂ)oplaraté throggh interpreters. Yodr people must giyé greater consideration to the °
stgdy of languages aﬁd'cgstoms of foreign lands, or you will Tose in the com--
petitive WOer'markets.“l3’ We cannot allow this.fo happen.. This méy well be the
most significant challenge for America: to educate our students for a global .

eConomy. ?oreign language educators will play an- integral role in meeting this

challenge. Our profession is at the dawn of new growth, importance and excitement.

“Rochelle K. Kelz, Ph.D

Director of Extension Programs

Adjunct Associate Professor of

Spanish, ESL .

North Park College N
Chicago, Illinois . '
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A Grim(m) Fairy Tale
Professional Acceptance of Business Language Q

Inside and Outside of Academia.

‘There 1s a revolution afoot in the fo;eign language departments of

3

the United States of America. Traditiohally, our domain has been

exclusively literature, culture and philology, and our language

1

programs have had one purpose only, to train our students in the
linguistic skills to communicate in these'very areas.-Few eolleges

used to offer courses focusing on practical contexts such as business,
. ) .

commerce and industry. In the early seventies, a:national survey
'located 20 college level programs in the area of business German. By
tne 1980’s; according to a special survey conducted by the editors of
Monatshefte, a,nrofessional journal for German studies, 37 out of 101
colleges and universities.questioned had introduced to tneir German’
curriculumanew business language courses or reVised and expanded
exlsting ones. 27 indicated plans for offering‘such courses 1in the
near future. We can safely 'presume that simiiar developnents took
place in the other major languages. - ,
The interest in practical, business-related'language instruction,
as reflected in such statistics; has also been'apparent in other
prefessional'activities. Articles and even books on the subject have
not only been published but are beginning to be recognized as ;
commendable research projects thatbmerit financial and promotional
rewards. Many modern language conferences have added a segment on
business language to their itinerary, and speclal conferences devoted
enclusiveiy to this field are conducted with increasing frequency and

a large number of participants all over the country. The depaxtments

wll Toxt Provided by ERIC 3
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of éoreign languages and literatures have made‘business languages
their business! Who would have.imagined this poESibIé a decgéé ago!
’ Our éfforts in this direction are complemented and, indeed, .. . 7
amplified by those in ghe realm of business, both“aéademic and :
entreprengurial, wno advocate inFernationaliﬁ}ng the bﬁsineés‘ - -
curriéulum. Already in 1974, the American Association of Collegiate
Schools of Business (AACSB), which sets accredidation étandardg,

emphaéized the need for preparing’studentsffbr tﬁeir roles 1n business

and society - both domestic and worldwide. In 1980, the AACSB

,;eiterated this demand and stated more sbecifically that no "single

approach 1s required to satisfy the “worldwide’ dimension.of the
‘curr;culum standard, but eVefy student should be Exposed t§ the

international dimension through one or more elements of the

curriculum." This statement has been widely interpreted to allow for

the inclusion of forelgn languages in international business programs,

and schools are beginning to require from their majors cg;tain

language proficiencies to assure that the future business executive

and public servant sharpen thelr understanding of contemporary global
l iéSues, develop a sensitivity for foreign cultures, and, most

importantly, bé prepared to c;mmunicate Qith the people from other

countries in a language other than their own. ﬁ

" Even the American government, though not until 1980, prudently

added Part B for Business and International Education to Title VI of-
. the Higher Education Act, and in spite of ubiquitous federal budget

cuts, Congress appropriated, last January, two million dollars for

this purpose. While this may be a modest ;um, ;Pe financial support of

internationalizeg business curricu%g represents an official . ; L

recognition and an encouraging public endorsement‘prSuch attempts.

I do.pot have to p:éach to the converted about the dire need and

. 24
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the justifications for such intramurdl and external efforts of adding

S

a worldwide dimension, including languages, to business'programs. But. .

unfortunately, there are still many faculty members in-our departments 3

who are not converted yet. The established professor of literature

often harbors a goodly measure of disdain for a discipline as mundane \
, _ ) . . ’ 7

as business and 1s not willing to invest his energies and time in -the

teaching and research of language apblied to this field - for . -
undgrstandable reasons. He was trained in literature. His professional . 4

L4 .
" and social stature and reputation are rooted in this expertise. But - -

even 1f hpuwere toffamiliarize himself with such an alien subject,

t

with its terminology and concepts, even if he were'ﬁo develop =
apé}bbriaté'materials and teéghing techniques, even if he exgp;ded his
activities Beyond the classroom, shared his experiences witﬁ'his _
colleagues at special conferences avrd diétinguished himself through
scholarly publications in this.area - few rewards would be in store .

for him. Most fellow faculty members‘havé_inSufficient insight™into
A ] . [T J
the extent of his preparations necessary ‘to establish a successful ' . '

-

business language program, and their lack of knowledge in this field,

perhaps even a touchpot hybocracy impede a proper assessment of his

-

research accomplishments. Cbnsequently, nefther édequate apprecilation -

nor commendation substantiate his efforts. Merit raises continue to be

granted predominantly for activities in the humanities. Tenure and
. a - g » . . i\
promotion criteria, if not at the departmental, then certainly at the '

<o

univgrsity level, still do not retagnize Sufficientix pursu%ts related -
to business ianguage and; thps, tend to lend credence, if not

Yalidity, to the migapprehensions described above. Paradoxically, even
Ehough univérsitieﬁ generally do nothreward activitieg related ;o E

business language, they do welcome and support proposals to merge

these two disciplines at hand, 1f only in the hope to increase

DO |
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———Tnternzttvnai—bﬁstﬁes'. &S iong as the internattonal dimension in .

1 ﬁ.‘

,

enrollment-in the languageédepartments. This 1s, pf course, a poor . ' .,. )
¢ ' -

reason, indeed, and 'if not. supplemented by other considerations,

. <t
. . .
s . ~ j : E

business studies is absent, languages, admittedly, have no place in

* I have never had occasion to use them.: Now I have forgotten

abolished their language requirements or allowed them.to be

demonstrates not only a profound lack of sensitivity toward the’

e

= - .3
'~spectrum of international/education, but is most likely t:}result in~

fallure. ° e . -
' Businéss schocls and the business community still -adhere largely to

concepts that are oriented toward the domestic”arena. Just five years

v . c )

ago, the American Council on Education reported that three® fourth of
. - M ' .

" those’ completing a business doctorate ‘had never taken a’ course in . .
? .

f

. ) P
o ’ ~

. -

~ the curriculum. It 1g significant that, in the seventies, many schools

-

substituted with so-called computer languages. ‘The College of Business

-

0 »
.Administration at the University of South Carolina, in tune with the

PR

general outlook of the university, places a great deal ‘of emphasis on

'nothe international dimension. The Master An International Business

Studies, MIBS, exemplifies this trend. Nevertheless, other business .

majors are discouraged from taking advanced language courses once they - » . -

have completed their requirements. A standard response of the-advisor

. “ .

to our investigation of suqh cases 1s: I took languages in college and

L - . '

everything. It was a waste of time and, our students cannot afford to ~

8.

waste time‘ The other day, a business advisor implored me to give 6 s

hours of advanced standing,credit to a student gho had tdken German at

. P . o ] ,
an army training school 15 years ago. That he could not demonstrate.

o P ° . .

any kind of proficiency after 80 many years was not accepted,as a .

valid reasqn.for refusing credit. After all, the student had documents , i

. . ]

proving that he once kneis the language to a?gufficient degree. The = - ‘ ' .
. M . , ) .




E'adVisor,did not cease inéisting until' I argued that credit would not . o

be given for busineés’courses taken that long ago, é;ther.

Hoping to soften the antagonism of the business faculty toward .
language acquisition and to solicit some measure of cooperation, our
L\

Foreign Language.Department.add%d an exgerimental Spanish language

course to its curriculum thatrwas.spécifically desié%ednfgr purpo;es e
of commerce ana.industry. However, iaék of response aborted the
attempt «The avenue of intro&uciﬁg a businésé component i;to the
foreign languagé cufriculum in order to providekén edﬁcation for tho;e
;intereétgd both 1in bﬁsinesé‘hnd the art éf communicating one ‘s
professional skilléiin a.fbreggn lanéuage 1s presently closed by the
regulation that ohly sgudénf% eurol%ed in a business curriéglum can

take business courses — a vicious circle. From these and other . : °

Y
@

;expérieﬁces I can orly conclude that foxeignllanguages do not featuré :
prominantly in the internétional'concept of Ehé businesé s;hool. E | ?
The business coeyﬁgity éeems.Similafly disinterested .in fo:eigﬁ

language skills. Our‘gffprts.Fo“establish'direct'%ontact Jith : o

companies in South Ca?olina, ddmeétic as well as foreign, have yielded

‘little response. Neither were they willihg to intérﬁiew cur language - | . S
ma jors fgr'possible‘émpldyment, not even ié they had a minor in‘

business, ner did they expre;s enthuslasn about the prbépéét.of‘ S %? 7

: o we

bdéiness ianguage cou:ses.'Languages are just not éonsidered ﬂaeful. o
Even in in%ern%tionaiﬂtrade, English 1s perfectly sufficient, we were
ftbid.VOf‘course, wheh firms ﬁéed a ;f;nslator for tﬁeir blisiness
f;fibrieSpondenﬁe, they are:éhocked to hear that we chérge $25.~.pef

' page-. How c;h it be so expenSiGe, when we mefely have to re—type a

 1etter in another,languagé?

~ Unfortunately, our experiences in South Carolina seem to mirror

i . _ , ] . ' N .

those of many schools aﬁd_communities around the qountry. Neither the ‘ 5 "

B!
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faéhlty 6£'foreign languages and of.business administration nor the

.. busiuness establishment hold languages for commercial purposes in high
regard, although evefyone is ready to admit the fact that they serve
the Apparent need for international communication, that thelr
.functional value for international trade is recégnized by prominent

"rbéachheéds of_e&ucation and buéiness enterprisesi and that they are
being introducedcs;ccéssfully to many business or language curricula
nafionwide. | |

Obviously, a lot of spadework has t§ be done to prostrate these

. anachronistic apprghensions and gain universal ;éceptance of business
languages, and 1t ﬁas to be'dbne simultaneously in all sectors
concerned.

Tge language faculty’s reluctance’to deal with this subject can
easily be overcome. They do not ha;é-to be convinced of the value .‘ .
inhereﬁt in la;guage,competency, just bf the prudence 6f embedding
language tréiﬁing in a context more practical and career-oriented than °
l}terature and culture.‘I.would venture to predict th;t a most
persuasive afgument‘on behalf of busiﬁéés gontexts would be a revision

of the_academic'reward system, ingluding tﬁe criteria for salary

o= 3

. ~ . . - . ’
ralses and tenure and promotion considerations, changes that would

+

favor business-relateh activities and upwgrade the professional aura:

surrounding such pursuits. Within the depaftment, attempts have to T

v

.made to keep évefyoﬁg infbrmed dbout any signs of pfoé%éss in the

_ field of'bQSiﬁésé ianguage 1n qr&er»to create andlmaintain awareness

. of,.if not interest in its deVelopmenté. More bluntly speaking,
 propaganda Hhs_to be madé. Po;f the number oficdhrses in yo;r_language
of business offeréd nationvide and the enrollmenF figuréstlocally and

elsewhére. Circulaﬁe articles and books, calls- for papers and

u'cbnfétence programs related to the field. Do not let a faculty meeting B T T

o




pass hy without some reference to your business language course.
Request f nds for the development of your program. Often times, money
speaks ouder than words, and the more expensiVe a program is, the
more(attention and respect 1t will attract. Make your course visible
all over campus'by advertising it, by inviting the’entire student body
and facnlty to a movie you may show or to the lecture of a guest
speaker. ’ e

Such public relation techniques not only help establish business
language as a.business to be taken seriously,'it also has a wonderous
effect on the attitude of the business school, which is the other
renegade and should be a target of your conversion efforts. lne first
rule to be observed 1s one of etiquette. Never slander the school of
business. In the contrary, speak enthusiastically about signs of
cooperation, even 1f you have to’ stretch the truth. It used to be
fashionable in our department to entertain colleagues with exaggerated
tales of the business school.s sabotage of our teaching efforts in the
MIBS program. This only served to antagonize the faculty in both
departments and demoralize those involved in"business language
‘bteaching. Since we ‘are placing emphasis on-amicable relations to our
colleagues on the other_side‘of the humanities, feelings for each

other ‘have improved dramatically and gestnres of good will abound. For

instance, we are finally included in the continuing;self—evalnation

and revision process of. the entire MIBS curriculum and are asked to

represent MIBSAoutside of the uniﬁersity; The Business School is
offering more and’boreﬂsupport, even'fiancial;y; and is receptive to

plans'of increasing the language component hy one more semester. Ann,
miraculously, even the languae faculty is less adamant about getting

" involved in business language activities.

e

To furtheruimprove4thedimageloflbusinessﬁlangnagesAinﬂthe business

S .29




.'séh;ol, one should inclu@e it in the propaganda campaigns- indicated /éé'
above. Misapprehensions ané lack of'appreciation are often based on .
misconceptions and lack of information. The more the business faculty
knows about the impact of languages as a means of improving trade
relations, the more they recognize the advances méde in business
language instruction at other schoois, the more they see our
professional activities reflected 1in 5ournals and on conference
platforms, ﬁhe more their irreverencé will disintegra;e.

Of course, all branches of the univeré}ty coﬁcerned with business
language will be most responsive to reqﬁ;sts for such skills from the
ﬁusingss community for which they are to prepare:the students, ‘after

N " * 4

all. Therefore, promotional efforts have to be directed toward this

/

sector. Our MIBS administration can serve as a model of succegs in the
“development of promptional strét;gies which do not jﬁst éerve#td a : v

- advertise the MIBS program, but specifically its language component. A
brochure was devised specifically for the purpose of informing
interested firms about MIBS in which languages aré defined as the
program’s attempt to "completely remové the language barrier in

international communication" and to "help student§/develop ,.. the

skills of handling the cross-cultural dynamics of multinational

enterpises." When the MIBS director visits companies to secure .

J pr———— " —

i . - : -~ .
: : : PN e
internships, one of his more persuasive arguments 1is the studentsf}

P

"Ianguage proficiency. ‘ | /
. The best promotionél material, however,/gre still the students

) e ‘ I
themselves. Their competency in the language and thus their
versatility on the job impresses even the domestic firms;dpd_has been
. - - R
“'known to Inspire a company to expand into the foreign markét. Other

- positive influences on the commercial environment that mayglead to the

restitution of foreign languages in the business commun;ty‘emapate
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. frgm this very sector itself. In Nortﬁ and South Carolina, whose
7€onomies rely heavily on.foreign investment, several international
companies have established business language programs for their

'employeés, or they give them an opportunity to attend classes at local
schools, all expenses pald. Theée firms are setting a precedent which
1s observed with curious attentiop by the'domes:ic enterpfisesf and
th;‘éonSequencéslofxthese innovative efforts will doubtlessly affect
the business community as wéll as the academic programs at large.

It ié precisely this symbiosis of endeavors on the entrepreneurial
and the academic levél which gives the devélopment of busines;
language training’it§ impetus and sustenance. In order to initiate
this procésé of cross-fertiiizatibn, the need for forelgn languages

mwith a-commércial oriénéation and the peréon who is'tfained in this

ra—

skill and can therefore fulfill this ‘need have to‘g? created ;t the

same time. Only if we can manage to convince the businesslqomhunities

that foreign languages are indispehsabie in Eheir pursuit .of ‘ ’ oo
international trade, and if we can provide the multinationalt

enterprise with tﬂe emgloyee who can prove our point will the:grim

‘tale of our frustrated efférts to establish business-related language

prograps bé'biessed with the happy gﬁding characteristic of alllof

Grimmf§ fairyita}eq:

. | : " Margit Resch
University of South Carolina

' : . : Co ' \
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There are likely to be a number of obstacles facing the person who
decides to initiate a course or program in foreign languages for business

at the college level. This may particularly be the case, at institqtionsA

where there‘neygr before have been any foreign language courses’ devised
specifically for the professions. Some obstacles eﬁcountered at Millikin
" University, a 5ma11 private undergraduate institution in Central Illinois,
will be discussed in this paper. Some of the strategies used to overcome
objections to and doubts about the initiation of a Commercial Spanish
course at the intermediaté level will also be presehted.

After overcoming one's own fears and regervations about promoting Suéh
a course, one is likely.to have to deal with those of faculty and adminis-
trators at various levels. Curiously eﬁough, at Millikin I found that my
university colleagues had virtpally no objection to the rationale i presented
to them for initiating a course in Commercial Spani;h.l. They readily acceﬁted
the course in principle. %he majority of objections and reservations revolved
around practical considerations.

Members of the Department ‘of Foreign Languages were concerned aﬁout
two aspects of the proposal: 1)'that the course was being proposed at the
intermediate rather than at the elementary lgvel, thus making the first year
of.Spanish a prerequisite, and 2)Athat the course Qas to be a three credit-
hour offering, their feeling being that 'if iy'wefe a twoJCfédit course, more

business students would be able to work it in more easily with the multitude
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. of courses required for their major. There were those department members
who felt that the business facﬁlty would be more receptive to the proposal
if two changés were made: ‘from intermediate to.elementary; from three
credits to two credits. Citing opinions and trends around the country, I
was able to point-out that the course would‘be a much more useful one fof
thé student who alfea&y has a fudimentary.knowledge of the target languaée.
Later, I gathered data which-indicated that we had a number of students in
business:related disciplines who were qualified to enter a foreign language

A

class at the second, third, or even fourth-semester level. (These data will

be discussed later.). As for the two credit-héur‘recommendation, I bowed to
majority bpinion,'thinking at thevtime‘that such a compromise was better than
notlattaining the in;;fést and support of busines$ faculty ahd students.

Our department chairman and I thén met .with the faculty of the School
of Business and Industrial Management. Since it was consiaered essential to
ask for input~from them and to solicit theéir suppoft, we.felt that such a

meeting was invaluable. It proved to be just that. But althoﬁgh they were

ultimately enthusiastic and supportive of the course in principle, they did

_have one strong objection, namely that this was to be a two-credit courée,

when all other foreign language courses were three or four credits! Such

©

a course, they felt, would lack the integrity and rigor of a thorough and
beneficial.foreign language course for their students. It was their concensus

that they would support the course only if it were at least three credit-

hours! There didn't seem to be any serious objections from them concerning. . __ .. .———

. e e
- e i —

i

_the level of -the—course. 1 gave them names of several of their students °
‘already voluntarily elecfing*to study'a foreign language. I also infornied

them that I was planﬁing to conduct a survey among their students to get an




' Millikin University, we have a program known-as ""Faculty Forum', in which
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idea of a) how many students would consider a course in commercial

foreign language, b) the awareness level of the students as to the‘ﬁseful—

ness of foreign language skill in their careers, and c) how many would piéce
higher than the first semester level. (At Miilikin, students are placed

into a level of foreign language study based on years of high school experience
in thedlanguage and their grades in such courses. Since Millikin is a.small
institution, we are able to be flexible in evaluating each individual, but

we use this system as a rule«of thumb.)

Ideally, all faculty members in our institutions should be aware of

i)

the programs we offer in foreign languages, since many of them advise students,

some of whom have a special interest in a foreign language, extending beyona

their major and minor requirements. Many aéademic advisors, I believe, mig-
understand our goal, which is to have Students learn to communicate in the

target language, and thereby have the student attain a marketable skill.

Some will remember their own experience in a non-communicative approach, and’
willltﬁerefore not perééive foreign laﬁguage sfudy as a particularly useful . *%ré

endeavor in a student's preparation for a career. It behooves us, then, to

o R

take'every opportunity to let our colleagues know what, we are doing in the
classroom with foreign language. In addition to sveaking to them informally

on a one-to-one basis and perhaps even inviting them to visit “our classes,

.

it seems very useful to address faculty -members in a forum setting; “At

e e

each week a different faculty member addresses colleagues, students, and

other interested individuals on a topic he or she is researching or. in which

he or she has a particular interest. I was able to take advantage of this

forum to address our goals as language teachers, and also to explain the

g o
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importance‘oﬁ foreign language for business and other professional‘tareers.
Many favorable comments resulted.

Administrators at many institutions these days are highly concerned
with decreases in enrollments. Millikin University is no exception and the
administration is dealing with this problem by gradually reduc1ng the size
of the faculty over the next ten years, while at the same time increasing
the average number of students per class. This is being accomplished by
eliminating courses which generally have low enrollments and/or which are
rarely offered. The preva&ling mood, then, is one against instituting new
courses, unless there is a very, very good reason for doing so. One of the
best reasons, from an administrator's point of view, is to attract greater :
numbers of students into the program. A prime argument that will strengtnen
our case with deans, vice presidents, etc., is that a course or program in
foreign language for business will increase enrollments within,the depart-
ment. ﬁata fromvinstitutions around the country can be cited to sunport
this argument.

One survey has shown that a typical weakness of programs of foreién
language for business is that there is little communication with'the“10cal

business community, which, in some instances, could provide substantial
R . . . L3 . —
support, especially where tﬁere are companies with operations-overseas.
he: anies with o
___,\_.——/"‘

comes down to whether students w1ll enroTl, in the new course or program.
\

In order to-get a rough idea of potentlal enrollment, the survey mentioned N
\
earlier was administered to students in seven 11:00 A.M. classes in Millikin's "

School of Business® and Industr1a1 Management;\ All questionnaires were - ‘ﬂ_;ﬁ,;w
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students were surveyed. (The queétionnaire and the results may be found
at the end of this paper.)

These results were particularly gratifying and positive. About '56%

of the students surveyed had two yeare'or more of either French (18%),
German (6%), or Spanish (32%), wh1ch 1nd1cates that there is a good number

of students who could place into a course hlgher than'first semester foreign

J Y

language, depen*ing on grades and other factors.' A solid majority of -students
agreed that.,a) they would like to speak and understand a foreign language

(item 5), b) they would take a foreign language in college if they had some
< s . .
.open-elective hours (item 8), c) they would be interested in taking a foreign
- A 4 \
language taiIored to their fieid of specialization (item 9) and d) business

and other organizations would be more effective and/or more competitive in
foreign countries‘if more Amer{eees-epoke”foreign languages (item 11). A
substantial numbet, although less than the majority, agreed that‘knowing a
foreign language could help them get a good job in their field (1tem 7).
More than half dlsagreed with the notlon that learning ; forelgn language
is, or would be, difficult for them (item 6). Only slightly less than one-

th1rd of the students. be11eved that people who speak foreign languages-are™ "

_in demand -for- }GBB‘tﬂ-thelr field (1tem 10) Nevertheless, gett1ng 53
positive responses on this item of the total 165 seems encouragiﬁg. In item
12, the vast majority of the students indicated that an obstacle for them

" would be the length, of .time it takes to become fluent in a foreign language.
he need; of course, to continue developlng innovative wéys of dealing with «I
this problem. Finally, several students made written comments to the effect

" that the& would like to study a foreign language, but simply déon't have

" enough elective hours to pursue this interest. This was communicated to
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thq faculty and dean of the School of Business and Industrial Management.

Given the kinds of student responses discussed above, it seems un-
likely that anyone could argue very effectively against the initiation of
a course in foreign language for business. Prevailing attitudes may be

more in our favor than we realize if we as foreign language educators are

willing to-adapt ourselves to the challenges of the present.
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1 o, :
Much of the rationale cited was taken from Dario A. Cortes' introductory

statement at the 1981 MLA Convention for the session, "Commercial Spanish:

&

Sources, Materials, Methods, Job Opportunities and Practical Applications':

™
.

1. Reassessment of foreign language and literature studies \;’
" because of dec11n1ng enrollmentg and lack of job
opportunities in the field.

2. Dramatic increases in business curriculum studies.

3. The 1mpact and influence of the U.S. Hlspanlc population .in
all spheres of national life.

o+

- 4. The role of Latin America in America's oil energy crisis.

5. Increased business investments overseas and foreign
investments in the U.S.

6. The findings of the President's Commission on Foreign
Language and International Studies (1979) which encourages
new educational initiatives and interdisciplinary activities.

- 2 T .o . .
According to this survey only 5% of those institutions having such programs
send letters out to the business community. See Christine .Uber Grosse,
"A Survey of Spanish for Business at AACSB Colleges and Universities in the

United States," Modern Language Journal, 66, No. 4-(1982), p. 385. ~

N




‘e " QUESTIONNAIRE ' ‘ .

The purposc of this questionnaire is to gather useful data for formulating forecign

language courses for students in. the professions. . .

1. Year in school. ' , . ‘L::T freshman

l | _./_] sophomore ‘
/ junior
/~ / senior’ S ‘ .

/~ /] other, $pecify:

2. Major:

’

3. How many years have you studied: (Circle the dappropriate number(s).)

French S " less than 2 2 3 4 over 4
g German - 0 less than 2 2 3 4 over 4
Spanish 0 less than 2 2 3 4 over 4

-

4. If you circled only "0" for question 3, go on to question 5. If you.have
studied a foreign language, was it in:

]
high school? - |
' Jjunior. high scﬁool?

elementary school?

college?

-

other, specify:

FOR QUESTIQNS 5 THROUGH 11, Circle SA if you strongly agree with the statement,
A if you agree, D if you disggree and SD if you strongly disagree. .

5. I would 1ike to be able to speak and X o
understand a foreign language. : SA A D SD .- : Cee
6. It is (or would be) difficult for me .
to learn.a foreign language. SA A D SD
7. Knowing a foreign language could'ﬁklp _
) me get a good job in my field. . SA - A D S W

8. I would take a foreign language in
college if I had some open elective ) . K R
hours. ‘ . _ SA A D S ..

9. I would be intgregted ihntaking a a 2 . .
foreign language tailored to my field
of specialization. (e.g., German for

business majors, Spanish for medical ' ' .
personnel, etc.) : : . SA A D SD
110.. People who know foreign. languages are )
Q . .. o
. . . . . ) S
IERJf: in Qemand foril?bs in my field SA A D D 3

- B n ‘41) . S ,v 'I$




11,

‘12.

~

&
3

Business and other organizations would
be more effective and/or more competitive

" in foreign countries if more Americans .
~ spoke foreign languages - ; : SA A D SD

Mark the obstacles you see in your studylng a forelgn language:-

/. /It takes .a long time to become fluent in a forelgn language.

-l ~/Foreign languages are difficult'

11

/" /People who know foreign- languages are not in demand in my field.
/ Language ctudy is tedious and/or borlng

/ Other, specify: o | e _ . i

N
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.'h§ - RESULTS OF COMMERCIAL SPANISH SURVEY'
] : o Millikin University :
April, 1982 . ~

Questlonnalres were admlnlstered to students in seven 11:00 A.M. classes in the
- School of Business’ and Industr1a1 Management. The following is a summary of
the results.

’

1. Year in school: freshmen ' ' 33 (ZD%j

. sophomores . 46 -(28%)
. . Jjuniors - 44 (27%)
seniors : 38 (23%)
others ‘ _ 3 (2%)
. unknown o 1-
[ .
“ ' TOTAL SURVEYED - 165 -
"2. Major: . accounting ' ‘ ' 63 (38%)
) business administration 15 (9%).
data processing s 18 (11%)
engineering ' ' 14 (9%) * ~
finance ' ’ 12 (7%)
. marketing ) ' 10 (6%)
- personnel management 8 (5%
business management 5 (3%)
welding engineering ' 2 (1%
production management 1 (less than 1%)
" others 17 (10%)

3. ,Previous foreign language stu&y:

French

2 years 15 (9%) . . o

3 3 (2%) Total previous French 29 (18%)

4 7 (4%) : .

, 4-plus 4 (2%)
German - . , ) : . -

. 2 years 4 (2%) I S T
3 +2 (1%) -, ,Total previous German 10 (6%) P

4 "2 (1%) . S L

4-plus 2 .(1%)

- Spanish , *

2 years 31 (19%) , _

‘3 14 (9%) Total previous Spanish 53 (32%)

4 _ 5 .(3%) S . . '

4-plus 3 (2%) - .

4. Place of previous foreign language study (including. those withlless than 2 years)

- high school 113 (69%)
junior high school 17 (10%) o
elementary school 7 (4%) -
college 23 (14%) _
other _ 2 .(1%)




P ’ strongly agree disagree strongly
' agree ‘ ' . disagree

5. I would like to be able . | T
to speak and understand - L ' '
a Foreign Language. 52 (32%) = 85 (52%) 22 (13%) 7 (4%)

6. It is (or would be) s
difficult for me to learn ) ' ?
a foreign language. 24 (15 ) 54 (33%). 67 (41%) 23 (14%)
7. Knowing a foreign language
could help me get a good ' , '
job in my field. : 27 (16%) 44 (27%). 78 (48%) 14 (9%)

~8. I would take a foreign
language in college if I
had some open elective o , .
hours. © 17 (10%) 75 (46%) 53 (32%) 22 (13%) -

9. I would be interested in
taking a foreign language
- tailored to my field of
specialization. (e.g.,
German for business majors,
Spanish for medical . R
" personnel, etc.) .26 (16%). - 84 (51%) 45 (27%) 8 (5%)

)

10. - People who know foreign

‘ languages are in demand for

jobs in my field. 10 (6%) 43 (26%) 88 (54%) 19 (12%)

. I1. - Businesses and other
organizations would be
more effective and/or
more competitive in
foreign countries if more

Americans spoke foreign ,
. 1anguages. ... 55 (34%).... 81 (49%). .19 (12%) 6 (4% .

12. Mark the_pbstacles:you see 'in your stﬁdying a foreign language:

K

It takes a long time to become fluent in a foreign language. 152 (93%)
Foreign languages are difficult. 63. (38%)
People who know foreign languages are not in demand in my field. 42 (26%)
Language study is tedious and/or borlng : 59 (36%)
Other ’ _ . : 26 -(16%)

A variety of reasons were given in the final category ('other')

above, but many students indicated that they just wouldn't have
time with their present schedules at the university} in spite of
their interest in taking a foreign language. :

43
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FOREIGN LANGUAGE FOR BUSINESS PROGRAM AT THE
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. . by 3 ) ) . L -

Dr. Daniel E. Rivas
Associate Professor of French
Department of Foreign Languages

8030 Haley Center }
“Auburn University
Auburn University, Alabama 36849




Daniel F, Rivas
Foreien Languages
Auburn University

AL 36849

Problers, Prospects, Strategies: Implementing a Workable
Foreign Language for Business Program at the
. Undergraduate Level

s

It is by now ﬁell known to-éll of us eﬁgag;d in the t:aching o
foreign languages th#t a "silent revolution" is slowly but persistently:
taking ovef_many Fbreign'Lanéuages.Department accross the Unitea States,
Iaunchéd in part by ihe Renort of the President's Comrission on Fbreigﬁ |
Lansuazes and Inﬁernatidﬁal Studies (No&ember 1979), this new impetus
comres in’the wake of serious ecoﬁoﬁic'difficulties worldwide, ;hr%pking
budgets and resources, and a general malaise in the foreign langu:ée
profession, For a group that has consistently been labeled stubborn, slow
to changé, and traditional in its outlook, @his ﬁew breath of fresh'air
is, in many ways, a com?ng of age. |

Chapter VI éf tﬁé Coqwission's Ré%ort contains some tellineg figures
conéerning the growing economic dependend} of the United.States on the
rest of the ﬁbrld and the gradu#l erosioﬁ.of American.economic power and

supremacy. The rather dismal view presented by this document has not

perhaps been fullv realized by the business community, nor by the academic .

~community, for .that matter. Yet here again, some significant changes are

beginning to take place. T T e
”  No attempt will be made here to review these issues. The President's
Cormission has performed that task in a very thorough fashion, and this is

a document that we should all be familiar with. Vy concern in these pages
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is éo pfesent an overview of”Aunurn Univérsity's Fbreign Languages-
International Trade (FLT) Curriculum, ‘together with the rationale that
stands nehind it, while fncusinz on‘some 6f the problems that have arisen
in implemenfing.it and the solutions,fnund to overcome_them. -
lThe,FLT.pfogram.at Aubunn began-officially in the Fall 1976, sométime
before the idea of combininz foreién languayes and businéss caught up
in academia. To the best of our knowledge, this was the first progran'
~of its kind in the Southeastern regzion. vThe curricuvlum was in the
planning.stages for about a year and it was devised with the assistanée
of Auburn Univérsity's School of Business. |
Several.factdrs contributed to the estéblishmént of a rationale for _
this new option. Auburn University, tHé largest.institution of hiéher o
education in the State of Aiabama, i; é'lan%-grant university whose rgjor
stfength; have always'been in the areas of Engineering, Agricultuf?, and
Veterinary Medicine.. Within the last decade significant progress_has been
" achieved in the development of humanities PTO?PaﬂS, and it is to the
-credi£'of Auburn University to have maintained-a one-year language
reqnirement in the School of Aris and™Sciences even during the period of
‘ turmoil that characterized tbe 1960's and early 70's., For many‘yéars
'tHeAFbreign Language Department was essenfially a serviée department, and
ihe‘Fbreign Language }ajor remained a traditional, modest program for
}hose wishing Fn pu;sué a teéching career or to continue their educétion
jin graduate scnool.

The move to eXplorG other avenues was not brought about by outSide

pressureS’or by dwindling:enrollments. It was prompted by the faculty

itself, composed mainly of young prdfessors, freshly out pf graduate

' - 46
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'school. It became obvious then thét rore collaboration between different
Departmpnts and Schools in the University would be bnneflclal to all.
As a result, undergraduate programs in Comparative therature, East
Furopcan Stu4les, and Latin Amerlran Studnes were establlshed, using
the combined resources. of various unnts. At the same time, it also
became apparent that our tradltlonal programs in Foreign lanpuapes were
too restrictive and,the lirited ~ptions offered to our ma jors tendea to
- exclude, from tge outset, students whose interest in Fbr;ien Languages \‘ 'x'/(-
vas strong put not sufficiently so to pursue a'majbr"iﬁ_t£at‘fie1d alone.
The underlying rationale then was a Hggire to broaden the stuéenﬁs’
nreparation by makine it possiﬁle for them to acquire expertise in rore
_than one field. Even at.this;eaily date the conbination,of~Fbreigh““
Languares and Business subjects seered a perfect one, first becauvse of
the importahce of foreign trade for the Arerican economy, particularly
in the Southeastern sfgiés, which were aggressively pursuing a pojicy of
econoric expansion abroad, Secondlyv, because of thellarge~nuﬁbers of
speakers of other languages, Spanish i; particular, found in this
couhtry. -
Two ma jor Qonsiderations immediately arose. First, it was strorngly
felt that tﬁe FLT curricvlum shoul”d have a sound humanistic cnmpoﬁent.
This was, after all, a Liberal Arts.degree and it should remain open to
a strong.presencé of courses in the Humanities. Pesidgs the year-longﬂ
requirement in English Comp~sition and World History, which affect all
“Auburn student;, three quarters of World Literature were also included

as requirements for FLT majors. In addition, two more courses under

"restricted electives™ were to be chosen from Humanities offerings,

e
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together with two courses in Political Science and one in Sociolog&t'and
6ne in beld Geography. * Under thé Forejen Language major itself,‘a -
nurber of electives alloyed the students to take Survey df Litérature
courses in.Frenéh, German, or'Spahish, in addition to requireé rcourses
in anversation,'Compwsition;-CiQ{lization, and two Business Language
crurses, |

The second consideration concerned Business courses. It was also
felt that a strons céncentratlon was also needed in thls area, since
rost of our majors would enter the business world and théir preparation
nneéed to be corpetitive, With the.collaboration.of the School of
Bﬁsinoss, a nﬁmbe; of core énuq;es.in Econémics, Fanagement, Marketing,
anA Accountinp.were decided unon, while several electives in International
Trade would rake ﬁt ﬁossible for stuients to concentrate on a given area,
' i} thev so desired, 1In addition, we wererfortunaté enourh to Wave arong
our.BuSiness School faculty native ér near-natiVe speakers ofuforeign
lsnguages. Thus a course in Economic Development is regularl& :;uoht 4in
Spanlsh and a section of Internatlonal Economlcs will be taught in-
French beglnnlng next year. The end result was a dggree that con51sted
of a double major: 51 ouarter hours in'a Foreign language, and 49 in
BusinéSs,lwith yet the pnssibility of taking rore courses in either.field
unier General Flectives, Thé program was a success from theﬁsfart. The.
" nurber of majors increased dramatically, with anproximatgly 190_studgnts
to this date.

There were, however, inherent difficulties in setting up ihis
- orogram, The first one was raised by th; School of Business itself, through

the regional accrediting agency, which established a limit on the number
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of credit hours in Business subjects (25% of degree requirements) that |

$

could be applied to a Liberal Arts derree. At first, this repulation was

percejved as severely limitinpg. In practice, however, students rafély

rradvate with the exact number of required hours. We have then encouraged

- those students who wish ﬁo do so, to take those hours/oyer and beyohd”
dreree requirements in Business subjects. | |

The greatest challenge has been, however, to make this degree
‘acceppgﬂ and c;mpetitive. Unfortunateiy; it is not‘dif;icult £o find
those who believe that a Business School degree.is somehow’ "better® than
a Liberal Arts dégree with a strong business concentration. Our task"

24

was to convince potential employers of the validity of our program.
Several,strétegies were developed in this rpgard.i~Fﬁrs£, a numﬁér of
~corpanies wére contacted by letter, eiplaininp our curriculum, and
inquiring whether they would be intéregﬁed in sponsoring interns. - Several
positive answers were recgived and our first intern (a French major) was
D}aced in the summer of 1980. Interhs_receiyc academic credit for ﬁﬁis'v
exnprience, léstincloﬁe quarter;_ They are asked to submif repdrts,'in

the foreign language, conéerhiﬁg tﬁe work thej‘do.' Upon Fompletion of
the int;rnship‘interns'also submit a general evaluation of their
experience, In turg, the sponsoring gonpany fills out an evaluation form
for each intern and recomr§nds‘whéther credit should be awarded or not,
based on the student's performance. After‘parﬂicipating in an ihternshiﬁ,
one corpany agreed-torpay'the student the equivalent of minimum wage in
the form of a grant to Auburn University to help defray the‘integn's

educational expenses. Althourh we certainly encourage .this arrangement,

and would like to see it applied in all cases, we do not feel that this is

i
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the main consideraﬁion for an internship. We do‘noﬁ insist either on
placing student:/iéterns Airectly in an international depaftneﬁt of a
company, nor de we stibulate phat they be exclﬁsively‘involved in o;ej'
activity, like irport-export, for examplé. This ;eemé at this point
'unrealistié, since rost firms do not Hire'ﬁi;éctly into their international

operations. What we feel is irportant instead is to give the stulents

some practical experience in a Business setting ore they graduate, to

make them (and the sponsoring companies) realize that the preparation
thev have received is worthwhile and equips them to functlon within a’
company while enhanc1ng their pOSSlblllthS for Ffuture employrpnt.

-

'Internships also provide meaningful contacts betweén our Department and the
.firns invdlve?. This helps to promote oupﬁcurrjculum in the bg§in¢ss
co?munity. |

Placerent of our students after graduation has alsé bresentcd a few
challenges. This is due to the fact that Auburn Univérsity is perceived
rainly as an Engeneeriﬁg school, and secondly to thé lack af familiarit;_
of bus?ness firms with our grogrém. This has been iﬁ fact, the preatest
difficuity so far encouﬁtered, ard a satisfacﬁory solution has not yét
been found. Working with the Placement Office, letters were sent bui to
companies who has scheduled intwerviews on campus. After explaining our
FLT curricﬁlﬁm, He companies were requested to con51der interviewing our
stﬁﬂents. Some success has been achieved, although much remains to be done
in'this area, Until such time as we can §chieve a breakthrough with
the Placement Services, individual job search remains the most tviable

- alternative., The interesting thing 1is that, in spite of difficulties,

our graduates' record of erployment has been, on the whole, excellent.
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But tge boldest atterpt at focusing on the need for foreign
lanpuaées in @bé business sector will soén be undert?ken; ~Thanks to a
ma jor prant frdmﬂthe Alabama Coﬁmiséion on the Humanities, the Department
of Fo?eign Laﬁguages at Auburn will be sponsor%ﬁg ‘multidisciplinary
Conferenée, ?Foreign-LanguapeS and_Internatianal Trade for a Bette}
Alabéma“ April 29-367 Dr. Samia Spencer, Proje%} Director, assisted by-
a committee'of“Fbreign ianguage Department members, has‘bug together an" -
iMpressive nrogram that will-bring to campus representatives of Business,
Fducation, and Governrent agenciesbto share ideés and concerns fpkar&ing

~

the impBrténce of a Humanistic education, and Foreign Languages in

_ . S ;
‘particular, in establishing meaningfﬁl business relatﬁonshipé. Throug_hT
- this Confprencé; ve hope to irple~ent in a concrete fashion an irportant
Jreco"wenﬂatioﬁ of the President's Comrission on Foreign Languapes and
IqterhatiOhal Studies, narely the establishment of lines of comrunication
beiﬁgen the aéaderic and business comrunities. Ve have ruch to learn from

each other, I suspect such a dialogue will find us sharing many comron’

concerns,,

. A\, -

Tt woﬁld be naive to dismiss the dif}iculties that we have encountered

'so far in iﬁﬁ]ementine our curriculum. The positive aspects‘definitely
outweigh the nesative ones, however., Like most college instfuctofs
enraged in these interd%sciplinary programs, few of us ever tﬁought that
our careers would take such a turn.’ Our trainins in literature and
criticism seems at tiﬁé,far removed from the direction we have taken.
There are Qnd'ﬁill be those who }ook at it with suspicion and‘fear, N

accusing us of betraying our career goals and short-selling ourselves

for the sake of "trendiness." Yet we are not seeking to downgrade

o1
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literatﬁre br literary criticism, These are impnrtant componente that.
) éannot be negiected'but rather giveﬁ théir prober“place within a
curriculum?}ﬁat strives for balance. It is prenisely this balance that

*i11 insure the continuation of courses in the Humanities, no longer

wperceived as conflicting with the kind of practical training deranded

in a rapid-changing environment.

Ay
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TEACHING FOREIGN LANGUAGES FOR BUSINESS,
~ PROBLEMS AND PITFALLS:
HOW TO, SOLVE THE FORMER AND AVOID THE LATTER A . ,. .
Dr. Claude Le Goff
Associate Prbfessor of French
. Modern Language and Literature Department
1111 Oldfather Hall

University of Nebraska
Linco%p Nebraska 68588
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: TEACﬂI“G rOREIG P LAﬁGUnGLS rC? BUSTINIELS ' Problens and ritfalls
¥ how to solve the ¢o“mer and avoid the ]atter. .. :

Teaching foreign 1anguages‘for business at the Collese

level is a relatively new endeavour. It is mushrooming now and
. . L N . . \ * . .
.we' are happy - it is always pléas@nt to see that others final¥ly .

share your views... but the very fact that such courses are |

-
4 : N . N

- launched almost every year in.more ang¢ nore numerous colleges

”

and univerzities calls also for a kind of warring, and I think

it way be useful to share with you my own expnﬂlenc 0 the rrohlems ¢

1 have ked and how I tried tofsolve taem. - ' ' \

v @ ’ 1 . E- A
- But first 6?,311 I wculd tike to stress t“o imrorta .

& Y- ) ~ - ’ . . » ~. '

things ¢ a ) . . ~

The students want those éourses. They tried to say.so in

-

52 when trey asked for the.courses to be wmere "relevant!'. I am

‘rot sure we understood them at“thé tine. We .felt they cuestioned .

"raison d'etre".

our own helief in what we were doirg, almost our

.- . Lo 2 .3

I do think that what theylmeant was ij“Ue want to study whet we

can use in our professional careers. “We love fo:eign languages

) 'but we do not want to toach foreign lansuages necéssarily se

.;
4 n

we want to 1earn more atout other u" S of a rorelrn IGPFUGQESP

R

Zducation 1s an investwrent - and not d small one - so it is cuite . .

nakural that'fhey want to make the best, of it ond uhe prOQ“ect of-

b ¢ 1, o

P

neﬂploywent is not very appeallﬂ,...j"

- But’'at the same’ tlme, scre of our COllPd”LOS - just as
*"ev aid in '68 when they iurned a deuf enr to the students

N

claims - fenl threatened by this type of course, and because ,

o ' 5 : : o .

ERiC("' : ' , : ~'#// 554 o e
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they feel threatened, they usually fight. abalnst t*ls new curriculum.

So be prepared, you will ‘have to be a dlplomat, very convincinr when’
you want to implement a new course. Maybe you will need figures : how
many students there are in all the courses and then when you have

gathered‘the data you will have to "handle it with care", it might be

dynamite... be diplomatig. You will soon find a pattern of the types
, ' ® ‘
of courses which are popular with students - bear in mind, however,
o

~that- certaln 1nstructors are popular and could'teach-anything, even
the yellow pages of the telephone book and 'still have students...

unnly21n the pattern should give you a very good 1dea of ‘what the

student body wants. If all of then rnv1°ter in 11terature courses

and seminars to - go on with an M.4. and . a PhD in forelvn 11neuaves,_1t

-

/

means that they are not interested in languages Ior Business. But
quite franklv I would'be-verybsurprised if that is the case. ilore

3]

rlkely wou w111 flnd out that, if there is still a 1»oqaa se reru1rcrent
there will be students - w111y—n111y in tha ulenent Ty, or intermediate
levels to. fulflll the req11r0weqt and then they radually vaw1sh Trom
.the cless rosters. If there is no regq u1rement we dowpot have to coaxX ou
our capulve audlence 1nto taking some of our other ofrerlnps.and°“eep
up with.tnelr 1anguage, because, in that case, our customers coch

< . .o

by themselvés or... don't come &

a

Co let's out it tnls way : the problem 1s twofold :first, we

hﬁve to keep the studen s we have and second we must attract new
ones. An 1nou1ry about students’ interests in 511 your classes can °
be helpful, because, then, you will have ’1gurec that you can use
'=and_show arodnd,— remember the first fldures I mentloned earlier |
are a‘very dangerous weapon -~ une arme & double tranchant '
Here is an example of a questlonhelre that ve'use at UKL,
It iS'detised;in,sthta~uig that you cannot be accufed of belnr biased.
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Reasons for work in languages (check those applicable)

- meet Arts & Sciences language requirement.

@

- meet .another college's language'requirement
- seek employment using language as primary skill (translating,

teaching)

o

—_seek employment using 1anbuage as Oecondary skill (counsellng
bu51nesq, social work, “d%Plomacv, agriculture, industry,etc)

- genergl 1nterest in languages |

- other (please sae01fy) -

The deorltv of students check secondary SY111 and often under—_

line the word business ! . !

i

Then you can convince your colleagues that the need For sﬁch .

courses does exist, but don t forzset to keep on strecr'np the fact

<o
that vwhat you plan on teachling is highly cultural, is civilization,

' ~ y 3 . ) 3 ’ )
is composition (the art of writing business .letters)...

N o«

/hen the Curriculum Committee has accepted your new course, . /

it does not mean that all will be ideal thereaﬁter : ' f
: [

Be very careful with?‘he scheduling of your classes. Be prepared /,

- I
T

to end up with the worst tlmcs but make sure that your cour se 1= “/

nob in confllct w1th ahy advancea 1auerature courses, SO that you /
i
- won't be accused of oteallng ctudents... (and that is when the Plrotl}

\

flgures are uqeful ) If one of your colleaguec has only a handful
of students -and I am not passing a Judgment on- hlq/her qualltles

as an instructor- it may very well be that the subject is not palayé-
- - T . /ot @

- ble to students... But if this is the situetion, make sure that// .

your class;is scheduled at another time. The students wen't be abdble

. to say : "I amso sorry I could not take your class but it conflicted

g " . , /

Q ‘with-my Businesn class." _ )
EMC . . - o . . B ) . ’” 44 X /
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' 4
Another problem : will the new course count for the major in

'foréign languages ? I know you do want it to count but....if.it were
to cause a problem in.the.debafﬁment.;. let it be counted as an

electlve : you may loece a few students when fhey realize that (I

state that as a rossibility but it never happened to me) On the
whole, it will not prevnnt otudent from takrng the course..At
ta?ut gers, it did not’ count and the last year I taunht it for a

maximum of 20 students, T had 39 registered and a waiting list .

If there is a Busihéss school on ydur campus, tell your.
Ch11rm4n and your collea*ues of all throse "prospective" students
~ who ar; there : tﬁosa who took &4 years.of language in High sghool -
and who are majoring in Business. This is a "pool" you have to tap.
They o:OUld be attracted into your dep artment.by_advertis;ﬁg the
Business langua'e courses, anﬂ eveatually "ulckly be convinced that
thelr gr ammar is a 1little rusty, or° their 0ronun01a ion neeas a
little more polishing and that they are lucky that such remedis al
courses‘are-pfferéd in the lepartment, that ‘your dear Colleague,
Dr. So & S0 does a tremendous job in .... Jjust what they so badl}
nead. | |

liow the pregdratlon of the Paris Chamber of Commerce‘& Industry'
exams in French “or instance is also a vpry good way to help poru-
lating some of vour "colleagues' classes. ror 1nstance tre Dlplomc
acuperﬁeur can be prepared for by atfendlnCr three courses : one in
c1v1llzat10n, stressing vrench econony, one 1ﬁ 4*ranslat',lon, including .
econony as. well as COﬂWLTClal texts and, of course, your own th ness

toc“nlﬂueo coaaae. You could even eytrnd 1t to a 4th one:‘: Conﬂ051 ion

. for bu51necs letter wrltlnv though it n1gbt not work out well _:
O ) ' . ’ . ’ ' .
ERIC T o
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your colléague teachinpg Composition, might not know how to write
a'good business letter himself i1

Now, if there is’a Business Schcol on your campus, _
you have to go and .convince the hdministration there tﬁat'their
students should take language courses as well. lowadays with the
state of the economy, it is easier to persuade them of the advantages
of a,.foreign languame, of the necescity of speaking your prospective
customer's language L you-want (o be succéssful'ih selling abroad,
in wzﬁnftinz your merchandise. If administrators seem to turn a decaf eax
here is ammunition fo use in convincing them ¢ "The tongue- tied Americar
by Congressman Paul Simon,
and the Yresident's Commission on Foreign Lancuage and internaticnal
studies & "Sirength through wisdom" I quote : "Many American Companics
row e Tvcct that more of :their growth. in the next ‘decade will come
from foreign market§ than from domecstic operations, but serious
obstacles stand*inmthewway... one-serfbus_barfier to American tusinees -
is its lakk 6f foreign 1angﬁage and areca expertiée... If the U.E,
is to export more and compete more effectively in internationcl
trade, it is the many small and middle-level firms that must be
1nvolved.. But Amcrican baoincsv peonle at these levels are. dften
at a disadvantage when functno"lnv 1nte“n :tionnlly. mhoy r?rnly
speak foreisn languages and have little experience or cultural
skills ihunegotiating'With foreign entreprises or governments...

A 1977 report of the American Council on Education discloscd that
surveys had found -that more than 75 per cent of individuals recei- ;

vihg’Doctorates in Business idministration had not taken a sinfle

- . ' . s l- . ’ .
international business course during their graduzte studies."

< e

ERIC | S
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I think we can add that most students have not taken any advanced

tusiness language course either.

BN

Now that we have dealt with difficulties af the ndministfative
énddépartmental levels, let's face anotﬁer »roblem . yoﬁr ovn capgéity
to teach business-courses. I do feel particularly guilty because I |
.did not stress that p01ntv in Princeton at the first Colloquium

on French {or Bu51ne=s, 1 avoided 1t .in Los bnveles and I hardly--

.

touchod on it at Yp°11ant1, two years azo. )

You are convihceé‘it is‘the new direction you should take,
you 1re willing to take it, you are full of enthusiasm... but
let's ta e a candid look at your own bzckground. You hold a PhD
in Literature or linguistics, you have a long list of nubllcu‘lon%
your'French, German or Spanish is flawless... but what do you knoQ
about busiress ? liaybe 1 can say that bécausé I happen to have also a -
degree from a French Graduate Schooi of Busiriess, and it cerzainly
made things easier for me when I was asked to teach'Business courses .
After attendi ing the Colloquium in Frinceton in 1979, many
Colleagues cmb?rkﬁd in teaching such courses only to meet with
disaster hecause they é¢id not know how to deal with such teaching
and also because they had been too confident about their own back-
grouﬁd and knowledge of the subject'énd that is why I feel guilty,
I “robhbly made it sbund easier'thatAit really is. A foreign language
”for business is a language, maybe not 11ke Portran or Cobol hut it
is a édifferent language, all the more treacherous thag,in_many

:instances the words are the same but they have a édifferent meaning

, in bBusihess. 4nd ycu are not only teaching words, you are also

~
©

teazching concepts, technigues...
\) ‘a - . . . . o -
ERIC - | -
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T will not say that if you do not have an I'Bi you won't Te

whle to tench Busincesn lanminie Courico. Put I do encourage 7ou Lo

ses in tage of the Paris

I3

atvend Buziness clas Znittish, to take advan

Churmi:er of Commerce & lnanniry "gages de formation”

bp Hocrelle {now there is s0) if you teach Irinch.

£

#t you are "vore than ore Jesson” ahead of your ciucs,

B
in
O]

thit

@

|96

you could arcwer treacherous cuestions Irom your Tusire

5 | Y . " . Sy crrye 3 ~ &, 2 CL P T )
raters wito protzbly know umore than vou do as Jfar as smerican busiress
. P - '
tLecnnicues are concerned.
Y E
. !
. - LRV, P} . p Caier vy ]
verartunsiely Ionm o nou exagreraling. Tet ra te?l pou n irionn.
: /
: I A+ . I - L9 A SRR ATS ]ﬁ'l S RTI0T Ny ors:: e v T
g ecdntc :ow oot friand of ming, CAnITTEI el n reiononnou
) - /“ . "
Gepnryront, hed stlonded Une Colloquiurm in irinceton andjene necanty
' /
. !
1 3 e} e ey T 1 : RS oA e e o
ko offar U cuuman the Tollowins yeor. Ghe Instoucuor Woho o awhs cetoc

: S : A Tyewn ssd A T
£ 13 wne torpihle : o he storted with 18 =tudents ond ended up wWiln
i
,P‘ Fs s + ('-. -~ - J, . /..- ',’...,. AL S
wv e and of the semoster. Co 1 oaccept ed t0 toach an eveninr ooNINUD
<5 o lyace Lhe presrnm. sutoon the Ciraet day of cluvs thoere wihg &
\J/’_/':li"l'-. &
man sitting ot tnofuesk siin boows and papers. ] ouns ratner nenylunsed
N 3 Y - -5 M 3 " . ‘e I 3 vy ~
nd wondcrad if thcre were two scculens. e anid "lo, there is only
one.” I said T was under thie impression that I was ©o teach the
3 A LY o T AAARA . . ~ve e
cource. "Did wou toach it lant | reer v 1 a24ded, thinking thot pornaps
‘there vad heen somd channes curing the Lunmner and they hzd hed to

the "o, I never taupnt such courses

Torrexr i”"tI‘“C“or.

he cven looked somewhat 1nhuLte% ‘Bt thc ghought of naving to lowsr
wimeol?® to0 such a2 level. $o I rusrestcd thet we checred ~ir romsiers

and n3ded : "I've Just Yousght the bBoouns ter ‘10 you
nave them 7 well, then, I guess I tuve Lo return them to thre

60
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Such things can happen but what is distres:ing is the fact that
he was going to teach that highly technical clqés without any prepa-
ration, any researchrﬁénd I was shocked at such a lack of professio-
nalismr Let's hope it .is ﬁnique. -
There are books, I have a bibliography to help those who
teach French for busineés, I am sure there are bibliographies in the
other foreign lansuages, make sure you have thémj the Bulletin de
" '1a Chambre de Commerce & d'Industtrie de Paris, which is sent free _
of charge, 1is also'very helpful. Fublic Broadcasting Corporation,
BTV Network-haS'programs on American business which are interesting _'
and éasy. Your university could have them-on video-cassettes and
it could be helpful for you and for your classes at least for foreign
/language majors who have-né idea whatsoever about the way business
~ is conducted in their o&n country, in their own mothertongue.
hAnother point aiso should be stfésrvé éince we are discussing
problems :vthe fact that you will have heteroged%ﬁs classes. ﬁaybe
not at the very beginning becad%e you will certainly start with
good foreign language majors, but gradually other students will be
attracted - the word spreads fast when éradﬁates get good jobs
.thanks to the buSiness course ! Hence the lack of homogeneity
Thase from the Business school often have somé'difficulty in
understanding spoken French or in writing correctly. It is a
problem and I am still at a loss as to how to solve it satisféctorily;
This is what I do { when preparing my classes-I select theacaS§er
quéétidns for the slower students and the harder ones for ghe :
foréign langhage majorz. I also- have the Frencéh ﬁﬁjors.ﬁalp the

business majors with their French and vice-versa, the business

'
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‘majors can help their classmates understsnd complex business concepts.
Or sometim;s-I have the business majors make a presentation to the
class on how such questions are dealt with in English. For instance, whe
ve study partnerships I often ask a business najor to expiain'iﬁ
Eng}ish what a corporation is,. and a French mdjor explains, in French,
the differences between a "Société Anonyme" and an American Corporation
Yhen grading, I tend to ‘ ‘
glve nore for -the content than the form for Business majors and do
the opposite “or French majors, bearing in mind of course that both
‘categories of students should be ‘able to take and rass the Chamher
of Commerce & Industry exams at the end of fhe cemoster.,
ind to end up with difficulties, since we are nowv speaking of
the Ixams (2nd it probably goes also for the Majirid Chamber of Commerce
and the Goethe Institute Business exeams) there is also a problen
fo~ those of us who are not, (or in nmy case, who are no longer)
in or near blr cities as lNew York Chicaso, uOS fnpeles,’ waShington
tiouston or Detroit. lhere do we ’1nd the Icmbe s of the Franch business
comnmunity to come and administer the oral partwof the Diplome %
“hen Ilwas at Rutgers, I was "choosy".. I'm afraid I cannot afford
that any more and I'll be very happy if I car find two Frenchren
in any kind of business, at any level, in lebraska !
"With all my warnings and the various problehs'which will,
doubht, liveﬁ-up your days,vyou probably think tha% in my Canlﬁsion
I will’strongly discourage you from even trying tg attempt teaching
business languave courses. Wrong ! I do give you my blessings, this
is what we have to do if we do not want to face eyf%nctlon ' But I
want you to be successful, to be better-prepared t% fighé back,
ind I'11 be very happy if you have "your" problems %o sharé with me
o SO thét we can try to'sdlve thgp together. ’ \ | _ | ..
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DEAR COLLEAGUE, _
I AM SORRYKTO INFORM YOU ABOUT YOUR NEW TEACHING ASSIGNMENT

N~
, by

Dr. Margit Resch

) Associate Professor of German
Department of Foreign Languages and Literatures
University of South Carolina
Columbia, South Carolina 29208

-
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Dear Colleague,

I am Sorry to Inform You About Your New Teaching Assignment...

When I goﬁ mf Ph.D. in literature, I felt confident that 1 wés wéll
qualified for my new position. After all, I had sufficient experieﬁce
in language instruction and through my studies, I was prepared to
teach literature courses. I would be able to do a fine job. Some
doubts undermined my confidence when my first assignment turned out to
be a culture course, "The Germans Under Hitler." For such a task' I was
not trained. ButuI_derived consolation from fhe fact that i_knew more
than my students, some of whom believed thét Hitler had started and
lost both World Wars, and that he had established houses of

- prostitution along the front to keep the soldiers animated. What I did
n;t know, I couid easily acquire because I had léarned where and hpw
to look up information ?n the humanities.

But then came the ultimate challenge: 'Dear Professor Resch, I am
sorry to inform you about your new teaching assignment: FORL 703G,
Lénguage Trainfngvfor\International Business, a course for graduate
students.”" From the wording and from the fact that I was ordered to
teach FORL 703G, I surmised that it was an.unpopular ;ourse and that
there were no volunteers for it =~ ominous signs. Unable to‘refuse the
assignment and sufficiently curious to tackle the task, I began
preparing myself. Fortunately, the material Qas prescribed by the

E]

coordinator since this course is part of a larger package, the, entire

~

language component of the MIBS program (Master in International

ERIC |
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Business Studies). Nevertheless, I soon realized why my colleagues
were - and many of them still are - 8o reluctant to venture away from.
the familiar territory of literature and culture to the white‘sp;t on
the map of academic disciplines called busines; studies. The material,
whether in English or in German, was Greek to mé. For instance, I had
no idea what "balance of goods and services" (Saldo) was 1in German,
and when I found out, I also had to inquire about the gender. 1 did
not know what "Streckengeschaeft"'was until I looked it up in English,
"direct sale from producer to customer." And though I learned that
"Wechselgesetz" translates into "négotiable instrument law," I had a
very inadequate notion of what that meant - still do, as a matter of
fact. My ignorance about the seemingly infinite spectrum of business,
its terﬁinology, its concepts,:its practiceé, was unsettling and
;ppeared impossible to overcome. Moreover, I was demoralized by the
realization that in this course the students would know more about the
subject matter than I, the teacher. It was their major! Furthermérg,
théy were graduate students, some of them my age, the cream of the
crop, with GMAT scores of above 550. Unlike my undergraduate language
students, they would be self-motivated, demanding, much moreAgritiCal,
“and very unforgiving of my shortcomings. K
I am sure that those of you Qho have been trained in literature
and have taught a busin;sé language class went through similar bouts
.of anxiety and feelings of inadequacy. But we all know that there_ are
ways and means to overcome them. Think positively! The fact.that
students come with previous knowledgé can.easily'be turned to the
advantage of the teacher and the learning process. It allo&s for that

" wonderful spirit of codperation between instructor and students that

should be a dominéﬂt feature in all‘édult education classes, a natural

-
4

give-and~take that constitutes a genuine °exchange of information,

<
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uéndulterated communication which can be conducted in the foreign
language. Not having to explain concepté leaves more time for work on
the language. And language, I told myself, 18 my element, my special
skill and, in an emergency, my life saver. When my knowledge of the
subject matter begins to wear thin, I can always resort to my natilve
tongue and, if I speak rapidly, I can hopefully fool the students into
thinking that I know what I am talking about...

I sti1ll take cover behind the German word occasionally. But I did
survive that first course gracefully, and by now I have designed an
entire curriculu@, and I Am here4 T presume, to shtare my experiencés
with you.

Let'us‘asshme that you get the assignment to deﬁelop a business
language course. You have no background in tﬁis area. What should you
do? First of all, be aware of the fact that the course encompasses a
lot more than its name implies. It is not confined to business
terminology, but includes business concepts and practices. Precisely
because of those dimensions, it is wise to begin your preparatiéns
with an inquiry into opportunities to be trained by competent people.
There are now a variety of seminars and“conferences on language for
business purposes. Some of them are specifically geared téward your
lahguage. There are algo workshops that are devoted exclusively to the
traini;é of teachers of business language. For German, the~Car1
Duisberg Society in Cologne conduct; 3-week seminars every summer.,A/

+ Sk i1l Gre
Similar programs for French is offered by the Chambers of Commerce in.

. f/?nalnot ru/:‘cApf(J
Paris, Both workshops are quite.costly, but well worth the investment.

These
Your school may fund facultyAteaching improvément projects and help
finance your training. If such extravagant course of study is not

within the range of your pocketbook or your time and 1is out of the

question, well, then you have to take the more téd;ods route of

wll Toxt Provided by ERIC
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sclf-training. Contact a colleague in your School of Business and have
him or her sugpest books that would be helpful in unldcking Fhé
mysteries of the business realm. Undergraduate textbooks are
relatively cowmprehensive and easy to understand.

Of course, this kind of reading will not introduce you to the

business practices in your specific country, which are doubtlessly
i G - B

quite different from those of the US. For suitable material, write to
the institutions that conduct business language workshops. The Carl

Duisberg Soctety, for instance, published a nice little study on the :

prospects and problems of teaching business German. Contact the

chamber of commerce in your country, your embassy, thesministry of
economic affairs, large companies abroad and their suybsidiaries here.
Useful for your own initial preparation can be textbooks designed for

business language courses. They will offer enough insight into the

h

!

subject matter to restore your confidence and encourage, further /' -~

investigations. Unfortunately, they are not élways easy to locaté

because they are often published by obscure publishing houses which do

’
!

not generously send cut advertisements to "Occupant, Foréign Lapguagé
) :

Department.'" Write for catalogs to the big New York bookstoresfthat
!

have foreign books divisions. But first and foremost, prey on/&our

colleagues at institutions which already offer busineés lahguége

{

. /
courses. Ask for textbook suggestions, and syllabil, course guidelines
A /'

and objectives. Do not expect an answer or:a flood of.magerfals, but
S

i

you should receive enough so that you can move on to the néxt step of
. . . I
your planning. ‘

Assess the circumstances and needs of your prospective students.

Most likely, ybur student gfbup’will fall into one of‘th% following

7
i
!

categories: ’ " /
1) Students from the business school with no know%édge of the

) N /
- s

A03




d,
foreign language but a good background in buein‘cee and ‘
cconomics ‘

2) Students from the business gclhiool with some language proficiency

and language majors minoring in $usinege.

3) Language majors with né background in business studiee.

Clearly,. you have to tailor your program to the needs of your
respective group. Personally, I cannot Beé how a business language
course can fruitfully’be téught to studengs of groﬁp (1), who have nok
language background, uni'ss it 1is alreading course. Atileaet two,'
Jpreferably fourlsemesters of basic language instructidn thuid be 'the
prerequisite of a serious business ianguage course. In the following, ,
I shall deal with courses intended for groups (2) and (3): students
\“who have experieﬁce in the language and do not have. to be-i;troducéd
to basic skills.

Once you have establishﬁ;d the neé&s of your group, you may want to
define your course objectives. Baéically, a balanced blend of language
and busiqéss concepts should be offered. Tﬁe course should develop
functional capabilities, that is to say, conceptual and factual
knowledge,-and notional competen;y, which means "the graﬁmgtical’éﬁd
lexical tools to express theﬁfprmer. ' |

Your curriculum shoulddadequately cover all or the most imporfant
aspects of business theorieé-and activities. You should have in your
-hands a list of topics, coméetent%y coﬁéiled by Harald Braun, author
of one of the best bgsinesshlanguage textbooks in German which is,
unforftunately, still unpublished. Tﬁé items 6n this list cannot
reasonably be accommodated by a curriculum of one or even two
semesters.-But 1t gives you a good idea what the discipline of

business and economics entail§. For our purposes, a prudent selection

has to be made, which is probably contingent ugoh the texts avallable

-~ . .
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to vou, the;intereste"oi'your-etudente and your own expertise. The

following.comprehensive areas should be -covered:

1) the ‘economic geography of your country.

2) joint management ‘

)

_}_ 3) production and industrpj
4) money and banking
5)>marketing and adyvertisement - : o : -

6) communication . . .

It goes without saying that a business language course is primarily .

K]

‘a language course, While a traditional course uses cultural and
literary . backdrops for,developing the four skills, this course uses

business topics as the context. Consequently, the overall objectives

-

should be defined along these lines: =~ . - v o _ : .

At the end of the course, the student shouﬁd-have the communicative

]

»» competency that enables him orcher to master, in terms of.language and

“behavior, most everyday situations within his or her prospective

e )
. 1

_ professional environment The student should be informed about most

4

economic and socio—political issues and be able to a) report and
comment about them adequately, b) ask pointed questions, and c¢) obtain Lo

further information through newspapers, professional journals, radio

’ ) i PN

and television.
"The levei of proficiency the student should attain is, naturelly,
dependent upon the prerequisites and the duration of the course.
‘Having to use business topics as a vehicle to develop and improve
language shills poses problems we may not have had to deal with in our
regular courses. Unlike he customary array of themes,vsuch as’.

.traveling, going to a rest nant, student 1life, =tc., husiness‘topics

are, rarely ceiducive to oral communication. The language of business

“

evl:ts predouwlnantly on paper. As a form of interpersonal

S \/-\ |
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communication it is limited to select areas,-such as sales .and /-
» . ’ /

Coa . /

service. When would one have a conversation about elementary //

fe

cbﬂtraqtual rights and liabilities, accounting, or basic éomme;ciay

i
Q /

law? Such topics are only useful as reading material. On the other/

. hand, when would one ever find an exchange between a sales clerk énd a

cﬁS;omef cohfineg to the printed page, other than .in sCﬁooibook7k This

material'should only be;used for listening ccmprehension and syeaking

exercises. Or when woul& you orally. communicate your resume of a sales
: ) . ' ! '

‘contract? These lend .themselves nicely fb; yriting practice: /Thus,

‘wheﬁ planning your course material, you need to choose topi?s
. o M o
according to their didactic propensity. /

*

Of'éou:Se,,you may find a SuitabLe‘textbook where the seleqéion of

topics Bccording to such considerationé was .made ﬁy the author. And a

o

textbook 1s &ertainly preferable to your own collection of materials,

1f only because it saves time. Unfortunately, the market/ is not yet . -

[y

overflowing with good _textbooks. In some lahguages, there are_nb

textbooks at ali_or at least mo gurrent ~ 3, such as %n Fortugueée )

v
" M

and those tongues that are most eloquenc in trade thesé days, Arabic

A

and Japanese. In the major languages we have somewhat of & choice,

particularly in Spénish, I understand. But no book,wyll satisf} .

pompietely.yout specific eds, and most books leavefa lot. to be

desired in many respects rrelevart topics, uniformity of the kinds
. e N

B e

’ » ) . T

of texts chosen, outdated materials, artificilal language obv%Pusly
- ' . T .

concocted for academic purposes¢ inadequate exerciﬁgs, and so forth,

The reasons for these and othex shortcomings are ménifold and cannot
° }

be discussed here.

In view of this unsatisfastory textbook situation, we are largely
left to our own devices. No m:tter whether we de%ign our course around
. N ) o , %

a book or not, we have to locate zud compose an arsenal of matetrials

[
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oursélves. Hoﬁ‘do we 6ﬁtéiﬁ thém, héw'do we arp;nge tﬁem,Aaccording to
what critéria do we select from them fO% clasgroom use, and finally%
how do we use them?

While\yoﬂ weféltraining yourself! you probably received a greata
deal of materials_sgitable for teaching pﬁréoées; You can supplementﬁ
'thase from various oéher sogrces.;Articles.and adveréisemen;s from
newspapers and_businessljournals are relatively easy to obtain.-ItAis

) moré cuﬁbersome tonget merchandisé'cataldgs énd&advgrtising'brochures
frém refail'stores, pamphlets issued by banks descriﬁing various

banking services and procedures, annual reports from large-cémpanieé,

etc.

Collecting méterials_should Be gdided by. several other -
considerations. The course}should presént a variety of forms of
communicatign as thgy'occur'in the.reallbﬁsiness world, and they
should be written and oral in nature: news reports, commentary,
interViews, 1ec£ﬁres, advertiséméﬁts,ufelephdne conversations,

letters, discussions, articies, etc., each one has a different style

of communicating information, and 1t is necessary. that the student not

-

oonly'develop a sensitivity f;;mthe idiosyncraé&ééhggAéagﬁff;;m-af
K commur:icstion, but aléo leégn to master it.

‘The mgltiplicity of‘materiais,should belpresented throuéﬂ a variety
ofxmedia..In addition to ghe printed‘ébrd,‘pictﬁres, sound tape °
recordings, video :ape'recordinés.and film cén bé.used to convey the
broad spectrum of the business environment and s;rve to keep the
students entertained and inﬁerested. When you.go abroaq, solicit
materials from stores, banks, travel bureaus ;n& other agencies: Tape
radio - programs on EConomic‘issues‘and saieg’ﬁransactions at the

butcher store. Video—tape televion news and commentary, commercials,

stock market reports. These video'tapeé can easlly be transferred to
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" our system - unfortunately for not so modest a fee. At USC, we have’

begun to conduct interviews of the students who just returned from
‘ ‘ .

. their intérnships overseas. The questions are prepéred in class. The

" interviews are video taped and constitute a wonderful learning device, .

ﬂfoﬁh.in terms of langdage and informatidn.abaut business practices
4abroad, and not jusﬁlfor the current cla;s, but for future clasées as
well; ‘ |

 I arrange'ail my matefialslrohghly according to the list of topices
you have 1n your hand and according to théir uéefulness to practice |
one of thé four language skills. By far the largest‘catégory is,
hafurally, reading materials. Your selecgion,of classroom texts should
be guided by somq?bf the followiﬁg crigeria; Linguisticaliy and in
terms of information, the text should be devised in such a way that ft
is commensﬁrate to your students’ level of knowledge and
comprehension. Busingss texts addressed to the eipert are usually too
speéializedband tpo difficﬁlt as they presuppose knowiedge that
neither you nor your_sgudents may have nor be ableito handle in the
foreign language. Mbré suitable 1s a text for the layman such as a
brochure deséribing certain real estate transactions for a potential
buyer or outlining a particular. loan available to the customers of a
~cred1t institution. This material was written for a reader who has
little or no knbwledge of the subject mattér, but the desire to inform
himself. It is therefore apt to be clearly wriﬁten and con&ey all the
information necessary to comprehend the issue. It does not require
that the teacher amplify the text through additional lectures and
explanations for which he may not have the expertise.

In principle, the ideal reading text should meet the followingl

~ standards: The information should be self-contained and complete, it

‘should be iogically organized and clearly presented. Ingredients that

IToxt Provided by ERI
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stimulate the interest of the feader, partiéularly non-verbal ﬁeéns'

such aé illustrations anq_graphs, are desirable. Topographica{;y, the
: S , ] .

text should be pleasing a;a reflect the interﬁal organization.

By the way, Egere is no feason why we shduld confine,oursel&es to
stréightfotward, ar§ business texts. You may find litera£§ treatments
gf économic issues that convey; if not the concepts, ;he business
terminology. I came across a won@erful satire in which an array of
financiallterms is sugar—coatéd in thought-provoking humor. Let me
tranﬁlate a paragraph fpr you to i1llustrate my point. Heinrich.Spoérl,"
"About Money": 'Not-having-any-money is expensive. It'cbs:s you late
payment fees,’higher interestg, c;urﬁ fees, penalties fbr freezing
your account. These are luxurieslthat only the rich can afford.
Not-having;;ny-money is a cohdition plagued with financial peﬁalfies.
But that may well be justified. cherwise, not-having-any~-money would
 be even m;re widespread than it is already.' As you can see, this
exerpt alone contains a wealth of business égrms,'though ;he business
concepts may.not be aitogether orthodox. : .

. As far as oral communication is coﬁéerned, it should not be
practiced with material intended for'reading only."ConQentional
classroom activities sﬁch as summariziﬁg an arficle or having content
questions answered orally do not help students.practice the'kind of
language patterns and idiomatic phrases used in spoken business
i interactions. To develop those gkills, we should strive to create
commgnicative contexts that resemble closely real life situations. The
bettef we can simulate an actual business scene on the classroom
‘stage, the more the students will apﬁly themselves and the better .they
will be prepared for the professional arena. Group work Such.as role

'playing, telephone conversations, sales negoétiations, interviews,

+nel discussions, office chit-chat, job,instfgctionsg or individual
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‘reports are dynamigbdidactic devices, especially when chosen in a.
spirit of co—determihation, to use a business terg. I do not need éo‘
belabor the pedagogical justifications for'such'strategies, but I.
wéuld like to point out that these methods require a dragtic
modification of our traditional role as feaéher. We have to abandon
thevelevaﬁeA-platform in.the front of the class aﬁd slip into the gole
of mddératdr aﬁd advisor who minglgs with the group. Furthefmore, I
‘Would like to mention a frequently overlooked advantage of techniques
such as role playing. The students do not just improve their foreign
>.1anguagé skills, but their foreign social skills as ﬁell. Théy get a
chance to practice the soéial conventions:that complement the spokén
word and vary, often drastically, from country to country. Behavioral
‘training is a frequently neglected, but essential aspect of business
language courses.,
Writing activities should also be chosen wifh circumspection. There
- is little sense in recreating on paper a telephone conversation, for
instance. The spoken language, characterized by fragmented sentences,
spontaneous exclamations and tolerént of grammatical irregularities,
Qill turn into a verbal artifact when cpnfined tk the page where the
peculiarities of the spoken word are not acceptable. Once again, I
would like to emphasize the ‘principle of choosing activities that are
applicable to the professional situation. Writing resimes, busines;
corresﬁondence, sales contracts, memos of all kiﬁds, job profiles, job
applications, etc. are realistic assignments. For fun and vocabulary
practice, advertisements and scripts for commercials gPuld be
composed, though they render little value for the professional scene.
Business language courses conducted abroad often include in their
purriculﬁm excursions to local companiés. Wﬁile we may not have this

-

opportunity to experience business first hand, we can invite the firms
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to come. to us. This country serves as host to ovet 1900 German end~I
‘don’t know how ﬁany other .foreign cempanies. One of them may be
operating -in your area, and they may be happy to send a representative
to your class to speak and share his experiences. The invitation could
- well be a joint effort between your department and the business
school, agd the speaker may Qant to use the occaeion to scout for
prospective.emplpyzes among your students =.a symbiosis between
academia and industry; . _
- In contrast to most of our laﬁguage‘clientel, our business language
students mey actually find opportunities to use their skills after
tl graduate, and‘they certainly need them if an internship is built
into theit study program. This prospect lends particuler imﬁ%rtance to
the testing procedures we choose. Rather than test the acﬁuisition of
required course material, we may went to assess proficiency. The
. results of proficiency testing serve two purposes. By measuring the
'students’ ski1lls with an impartial yardstick and by being able to
cdmpare.them with-others, we get a good idea about the effectiveness
of our prograﬁ, end the studeht is reassured, 1f he passes with a
reasonable score, that he can compete with his language capabilities
on the opeh market. To deviee a proficiency test is a challenging task
if one lacks a notion of what constitutes a given level of competency;
Few of us are qualified to define such_le&els, let elohe test for
J‘them. Fortunately, institutions such as the Princeton Educational
/-Testlng Service provide standardlzed’tests for various levels. To

D awndl 5’35\"‘\ SL"\'
---—-date;—as—far—as-T-know, only" French(ié blessed with two examinations

l'-

especially de31gned for business language. The Paris Chambers of

; T I 1 y—l"‘l&clvch/

Commerce(provideg and gradey them and issue# certificates attesting to

the participant’s respective level of competency. In German, the e

Zertifikat Deutsch als Fremdspreehe and the Mittelstufenpruefung are

EKC . | o
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useful tools to éertify,lénguage skills. The Goethe Institutéé
‘administer and score them, and the pafticipant reéeives a “"Zeugnis."
We are impatiently waiting forlthe Certificate German as Business
Language which apparently is in th; final séages. At USC, we also use
ETS oral proficiency testing. This is a reasonably objective and
finely tuned testing mechanism for which you have to be trained The.
standards are derived from proficienéy definitions established by the
Foreign Service Institute; ACTFL offers introductory seminars and
fﬁll—scale wbrksﬁops where coilege teachers can get trained in the
sophisticated techhiques of'b?al interviewing.and subsequent
evaluation of ﬁh9 student’s proficiency.

I feel that we can oﬂly continue‘our teaching efforts in good
conscience, -if Qe can assess our achievements within a larger context
aﬁd measufe them objectively, such as w%th standardized testing. And-
it gives our students a sense of confidénce and pride when they are
given a stamp of approval by an indeﬁendent verdict.

However, proficiency testiﬂg-can throw a ;ew grains of sand into an
otherwise smooth grading system. Should a student, who failed a
standardized test at the end of)the term, but Qﬁd cdmpleted all course
feduirements.satisfactorily, receive a passing ‘grade? Or should the
two evaluations be blended into one grade? Shou;d only the course
grade count and the proficiency test result merely serve as an
indicator of overall abilities? Thié decision must be made before the
semester begins and bé specified in’thh coqrée>guidelines.

last bﬁt not least, your department may require students’

" evaluations of thé instructor. Avoid adminiéleriﬁg the generaily
prescribed questionaires. Those evaluationé often only assess the

teacher’s accomplishments in regard to language instruction. They do

not take into account the two-fold objective of a business language

J ' . 76
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;ourse{ which 1s development of language skills and business
expertise. An -adequate Questionaire shoula refleéf your success in
both areas. Furthermore, if skillfully designéd, it can be a uséfu%
peephole into your own classroom through which you can glance at the
Succesg or failure of your books, materials ahq teaching methods. It
could help you with course revisions. ’

4

Now, 1f you should receive a "Dear Colleague, I am sorry to inform
you" letter, don’t be alarmed, at'iea;t not as far as teaching'it is
concerned. It is a lot of fun, and you may eﬁen learn en;ugh to dabble
with confidence and possibly'some success on the stockmarket., As far
as other aspects are concerhed, such as the yisibility of youf dourse"
beyond.the éonfines of your institution, the repercussions for four |
tenure there, etc., the»exp;ession of sympathy may be in order. But
these aspecés exceed the classroom and aEe therefore not part of this

context, thank heavens - and thank you. -

- _ Margit Resch

University of South €arolina
' BiY
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A WORKSHOP FOR TEACHERS IN FOREIGN LANGUAGES
AND INTERNATIONAL BUSINESS

by

Dr. Frances S. Hoch

Foreign Language Consultant
Division of Communication Skills
State Department of Public Instruction

- Education Building
Raleigh, North Carolina 27611
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A Workshop for Teachers in Foreign Languages
and International Business

High Point.College, a small liberal arts college in central

North Carolina, inauguzated an intefdiscipllnary program in

foreign languages and business in Septembe?, 1981. The curriéhlum
bombined the liberal arts tradition with épecific‘technical training
in business and foreign'language to prepare students for a career.
in international trade. Since its inception, the program has been
very successful ahd has aided in a significani rise in the numbers_h
of students studying foreién languages beyoﬁd the requirément
period. Moreover, it has helped to involveithe community in the
E§llege through the formation of an advisory committée of approxima-
tely twenty people from the area who are.engaged in v;rlous aspects
of world commerce. The committee meets twice a year to discuss
-curriculum, to aid in the establishment of internships, and to offer
support and enéouragement to thelérogram and the coliege.

Although the internationalbbusiness program.was going well,

few people outside the college and the immediate community were
aware of it. The Admiésions Counselo;s from the College did discuss
'ihe curriculum 6nlt%eir recruiting trips and the Admissions Office

. did send the international business brochure to all prospective
students requesting information about busiﬁess administration
‘or foreign lénguages, but this was not enough. The Modern Forefgn
Language Department believed that the most important target group

we needed to contact were the foreign language teachers in the

a9

secondary schools around the state. More than the guidance counselors,
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they were the ones who could identify the good foreign language
'students who might be interested in an international business
program. The Department, after much diséuésion?*deqided that the
most egfective'means for informing teacherg about oﬁr prbgram was
through a staff development workshop and, thus, in the spring of
1982 we began planning for the session to takeﬁpiace the following
fall. |
The workshop had- four goals:
1. To provide inforﬁation on ‘the increésed international
focus of business in thé United States and‘North
Carolina
2. To examine career opportunities available to individua]s.
proficienf in foreign langpaées with training in business .
3. To introduce a variety of methods and materials for
teaching foréfgn lahguages for business
b 4. To inform foreign langaage teacher; of the various,
college and university préérams in international business
in existence at both the undergraduate and graduate level,
including the High Point College curriculum.
\In order to increase the attendance of high school teaqher§,
the Department wanted the wofkshop to conform to the standards of
the North Cardlina Department of Public InstrucFion for certificate

renewal credit. This necessitated ten contact hours and thus we
made the decision to.begin the workshop on Friday evening foé three
hours and then have seven hours on Saturday. However, thoseﬁWho
did not wént renewal credi£ could attend only_the Saturday session.

The next step was to plan the format.'Although the High Point

' College foreign language faculty would participate actively in the
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workshop, we\felt that-weiyantéd to offer more than just ourselves.
It was impértanf that someahefwith a national reputatjon serve és

a keynote speaker. We thus invit seoffrey Voght from Eastern
'Miéhigan Un{versify. We also decided to inQolveumemberé’of the
businesstcommuhity both as panelists and séSsion leaders;"In addition;
we wanted to provide opportunities for those attending the workshop |
to engage in discussions, ask questions, ana offer épinioﬁé“and
suggestions. We aiso decided to set up a display table-with business .
language books of various kinds. Taking ali_thesé'factors into ~ .

account, we developed_the following program:r'

,Friday evening

6:30-7:30 Introduction to the topic and to the High -Point
and to the High-Point College business program

7:30-8:30 pivision of participants into three small discussion
‘ groups led by High Point College faculty members

hH
8:30-9:30 Large group assembles for reports from small groups.

Saturday morning

9:00-10:30 Keynote Address--"Foreign Languages and International
Business:The Academic Perspective"--Dr. Geoffrey Voght

11:00-12:30 Panel of three businessmen-- banker, owner of a,cempany\\*\
which builds buses, export salesman{and HPC graduate) v
from a yacht company; Moderator-—-Head of the High -
Point College School of Business

o
[

Saturday afternoon

1:30-3:00 Concurrent Sessions
A. Business Spanlsh-—conducted 'by Geoffrey Voght
B. The United States and Internatlonal Trade--~

conducted by a representative from the U.S. Dept.
of Commerce

3:00-4:30 Concurrent Sessions
; A. Business French—-conducted by Dr. Carole Head of
the High Point College faculty .
B. World Trade in North Carolina--conducted by the
Vice-President of the Triad World Trade Assoc1at1i

4:30-5:30 Evaluation
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Now that the program was set Qe needed to determlne ‘cost and
funding. We explored, the pOSSlblllty of gettlng State Department ’
~of Public Insfructlon staff development funds but because of budget
cuts theSe were unavallable. Efforts to obtain prlvate fundlng
were also unsuecessful. ‘The College did not have any money' alotted
‘for the burpose and the departmental\budget was too small.’ The only
sglution was a registration fee. The budget for the workshop was
appfbximateiy $lbOO——the largest amount going for the speaker
(including travel, leeging, ahé'an honorarium). The printing~
‘of the brochure and postage was approx1mately $250. Lunch -
and coffee breaks came to $200. We decided on a registration fee
of $30 for both Friday and Saturday and $20 for Saturday only.

To publicize the workshop we sent a hrochure to every foreign
language department in every public or private high sthool or K
junior high school in North Carolina.:In-additionf we invited
foreign language departments from the colleges and universities
around the state. Approximately forty-five people attended the
. program—-most for hgth days. Although we would have liked a larger

.

attendance, we were pf%ased that we had representation ffom all
regions of the state aga all levels. Even those who did not attend,
however, were made aware of the High ?oint ColleQe program through
the mailing ahd publicity. %e feceived very positive evaluations
from the particiﬁants who felt that the workshop had met its!
objectivesy

This wis the first time we had attempted ahy-preject-of this

!

nature and it was a valuable learning experience for all of us. In
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summation, we would like to make the following eva&satlon and

offer suggestions to those of you who might want to plan a similar

Q j
|

v . .. ) 4
. ) X

program.
1. Do not expect a large atfendance. Foreign Lahguages' and Business

: ' I
is new and has to build-interest, particularly among the public
‘school teachers. ‘ ] \
u . . i

s 1
i

2. The h1gher the cost, ihe.lower the attendance. Our registration
fee added to the cost for anyone travelling any d1stance.

Also, if you can provlde 1nexpens1ve hou51ng for overn1ght
. , )

guests,:1t will: encourage more to at end.

: ©
3. It was a mistake to print on. the brochure that the conference

would be cancelled fo_,insuff101ent reg1stratlon. It-made all

our plans seem 1ndef1n1te.“

~

~

4. The workshop was, sucessful in prov1d1ng a great deal of 1nformatlon

gqulckly and a good mothod for retra1n1ng teachers rapldly in

‘this new area. - LA !

Kol

5. The pub11c1ty was 1nvaluab1e to the program. Even those who could
not attand became aware of the High P01nt College.forelgn language

department ,and 1ts ‘interest in 1nternatlonal trade B

’§.;The panel of bus1ness people was very suc\essful The teachers
appreclated the opportudlty to speak d1rectly to the buslnessmen
who were“very supportlve of forelgn languages 1n the schools ’3\
7. .The sessions on world. trade were not as good as they could have \\\

been. The presenters did not understand what the teachers wanted
They did not bring materials, to hand out ojrfpec1f1c names and "}‘

addresses. i -

*.

o
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The Modern Foreign Languagé Dep%rtment“at High Point College

was pleased with Lhe workshop. Althowgh'it took & ‘'reat ueal of

t
time to organiie, it cost relatively |little mone addition,

it affourded the Department-th€~Oppor%unity,to,publicize fts efforts
in foreir: languages and international trade to a wide variety
T : I .

of n»ducators throughout the state.
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ATTITUDES IN HIGHER EDUCATION TOWARD
. FOREIGN LANGUAGES FOR BUSINESS

by

Dr. Christine Uber Grosse

Intensive English Program
Florida International University
Miami, Florida 33199

’

QS5

AN



4
ATTITUDES IN HIGHER EDUCATION TOWAED FOFEIGCH
LEZWGUAGEES FOR LUSINESS

The ecceptance of fereiagn languege feor buziness courses in
the curriculum depends Jargelv on how .such courses are perceived

in the academic community. This studyv focuses on how the feoreign

lenouzae fsculty z2nd the business faculty =>f two unjivercitiss in

Miemi, Florjde view lenguege for business courses end their place:

in the curriculum. In sdditiconm, the zttitudes of Jsnauaage anig
business fezculty. towerd eeach other are indirectly megsured in the
studv. .

The methodology for the research consisted-of questicnnaires
which wesre distributed to all the members cf the furejgn lsnguage
and business feculty &t the University of Miemi &nd Florids

Internsticnz] University. Ths Universjitv of Mismi is the Jezding
private iJinstitution in the area; while Florida Internaticnel
Unjvarsity is. the state unjversity in Mismi. Two related
questicnneires were used; one was designed for. the modern

language feculty 'and the other was planned for business iacu]ty§

The principeal difference in the questionnaires is that th=

languaae faculty are questioned "~ about their Kknowledae of
businezes subjects and the business faculty 2re asked abcuf their.
knowlsdge of foreian lenguzasec.

The recsults of the studv may be bizeed in fever of languages
for buziness given th= importsnce of interpnstioneal trede  in
Miami, and the large Hjispanic presence in the citv. Oddly
enaufh, sssuming & nstural biss towsard lazngu:zae studv, neither
.business schocl has & rigorous languezge requiremant . In- fact,

the Unjverszity of Miami oanly recently sppreoved a program that has

‘& languzge requiremsnt, the undergraduzte majer in internationszl

business management.' F]gride Internstional Unjversity hes
langueaqge requirement in the Masters in Internetionz) - EBusines
dearee . - . ' S

Questjonnaires were distributed tgo sixtyv-nine profess
jn the de=partments of {insnce, acctounting, menz3asment, maerksting.
2nd -information .sciences ai the Unjversjty of Miami and sixty-
ejaht tusiness faculty =t Florida Internstiznzl Unjversity The

m

response rete for business feculty et each university wis about

{fortv-{five percesnt of the twelvsa facylty members in ihs
deparimsnt of  modern langusqges &t Floride Internztionzl
Universjty, ejoghtv-thres percent recspondsd. . Slightlv over one
third of the.nineteen lanouzge faculty members of the University
of Mizmj returned thsair ?uestionnaires. : e

The first questicn on beoth the Jenguzge and busines

I
questionnaires revealed whether the fz-ulty hsd taken  zny
languege or business “ courseacs, Almost 211 of the tusiness

recpondents st the tvwo universitiss hzd studied a forejan

‘Janguzge.” French and Spenish were the most commonly =studie

O

ERIC
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langusges, . with Germsn a close third. 0f the lznguage faculty,

batween twenty &and - twenly-five percent had studied ‘Ebusiness

courses. Econemics, merketing :nd sccounting were the most
1
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frequently cited courses

Al)l of the lenquaqge recpcondents who hzd teken husjiness seid

}haim the courses had been uceiul, principally bor emp ) ~vuent .,
income tax. understending current jssuves, end in. *stment
pUr pose s, Twp thirds of th: T .1 U business prfessors wno had

taken languenes and forty percznt of the UM professors szid that
knowledge of a8 forejian lanauz3e had be=n; vary or extrsmely

beneficieal to them. Another: fcrty percent of the UM business .

respondents saijd that foreign Jlinguszge study hed not besn very
beneficial to them, while almest one fourth of the FIU precfesscors
felt this way. Ths btusiness profassors cited five aress in which
knowledge of a2 decond languzge had been beéneficial tn  them:
cemmunicatien &nd culture, professjons]  advsncemesnt, travel,
reeding professionel literature, and« vocebulary building in
English. g

Almost a1l of the recpondents from the ]éﬁguage faculty at
Eoth unjversities exprestsed & desire to know more ebout &
buzinees .subject for the reasons of cenducting reel estats
transactions, understending current. issues, prepsring income- tsx
returns, investmant, &nd {for running & small business. Almest
2]l of the business respondsnts 3s well indicatad & vish thet
thev knew another languzge. The languzage that most business
faculty wantsd to know w3s Sp3nish, dvus to the wide uze of
Sgenish in ~ Miami &end the . pecscibilities for professionzl
gdvancemant 2nd travsal. Fusiness {aculty expressed interest in
learning & wide veriety f languages, with the three mcst
frequently mentioned after Epanish bzing French, Ru:z: n, znid
German.

\

Uhen acsked ebout the deqgr

)

ra

.

2 of difficulty in learning 2
{fecreian lanagueas, most busines ifegcul ty members r2sponded thst
thevy «consider foreign languzages to be difficult te learn In
ceéntrazt, m>st {forejan laznausge respondents said thst busingss
subjects were not so difficult to leern. . fu '

: Most lzngue 3= fagulty msmbers responded that trzditicneal
language courses meet. the needs of business students only feirly
vra l ], Ovn hsi{f «{ the buysiness {zculty at both unijversities
feel the trzditional lenguaage caourses doen’t meet the neesds  of
business tu:ents 50 well. o '
Language and tucsiness faculty , wers zsked t
impcrtance . of eight content &re&s in 2 foreian Tema
Q

rcte
z c
The mesn I'e<Spcnces for thz conlent areas in each ¢

a

Ay
(¢4

o
u g )
f the four

arops, l&nausge =and business facultv of FIU znd UM, show the:

relative importance atteqhed to each content &rez by membtsrs &f
the group. It is interesting tonote that- the businzss faculty
of both® universities rznked the same four content =ar=és in
sjmilar ‘arder of importance. Coenverzziion ‘listsning
cemprehencsion, business terminology, and reading skills. were
identified a5 the four mos importznt contant ar=3s for
students, with respasct to the mzan response, '

I've v . :833’

AA3
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4n 2n ere

s tenquage faculty of FIU and the Unjversijty cf Miamij differed
vheir renking 2f which cantent z2rszs wsrs mozt imporrtznt tor

Dusiness sludents At F LU, aeulty considered Euzinfsce
terminol gy of primary dimportance, {2ollow2d by conversation 2nd
listening comprehension.  The UM profeszors ranked ccnversaticn
and Jisteninag comprehension as most  dmportant, focllowed by

grammer, reading skills and pronunciation.

¢ pro{_¢qor=
EN t 2lthough
£ and the TIU
st impocrtant

The business profeszsors at FIU end the languéeg
2t UM ranked business correspondence z= lezst import
still fairly jimportant. The UM business profecscsor
languagse facutty considered gremmar to be the lez
content ares

The lanquaae——+t ~ulty members et FIU and UM :zre evenly
divided Gbetween being familiar and not so familiar with for=ian
lenquage for businecs courses  However, most c¢f the business
faculty are not especially famjlier with this tvps of ccurese

Many respondents referred to their previcus dnswers
~sncerning renking of content ar=az when g=zked whs type  of
c-ntent <should be in language {cor business cources. - Regzrding
the zamount of, credit that Jlanguzae for businzss courzss - =zhould
cerrv, moat reszpondents heliewve that these coursszs should® heave
the =zme amount of credit &= othsr Jlengausgs clUrLes

The lenguage =znd tusiness feculty members identified five
mij)yor rezsons  Why tusinsss =vhonls regist hzving g lzngue g=
requirement, Mozt of the husiness professcrs said that either
langusass were not considered jmportant =psuzh tz be included in
their curriculum,, or thet they had no rcem in the curriculum to°

in-Jude such cour-ss. A substzntisl numbter of languzge tzzchers
believe thet ethnccentricity is the reascn why business scheols
don-t have & greatsr langusge requirement . Other rezspondents

felt that students might resist 2 languége requirement end mzjor

a which did not require them to  hawe & l3ngusage
proficiency. A few ‘respondents commented that the taculty
membk=rs bezd e2nough trouble wit? iin3lizh, sr hsd had arezat
difficulti:s when studying a Jlarauzge themselves ' '

Mast resspondents felt that langusge {or’ buzines clssses
should bte offered &t the intermsdiafe level or 'zt al] three
Jevels-—-slementary, intermsdizte, :nd sjveincesd. Few thought that.
such courses should be offered just zt the advenced level or &t

a

the int=rms d1.t= snd advanced ' .2])s5.
The fincl'questicns en the questionnaire :trezted the area cf
communicetion problems betwsen lapzuzas depsrima2nts znd bus jnscs

schoels. . Most feculty responded that they didn"t know why th=re
wzre problems. or even jf thsre were problems THeny  Enswered
thet thev hed never ccmmuniceated with collezgues in the modern
Janauzgoe depzrtment or the busirn2se sthocl. ~CGihers msnticened =
fundementzlly diff=rent view of the world and different
oblsctives of l:=naudge departments end businsss =chocls. 5 chae

faculty discuscsed the leck of understénjing ot gzch  sther‘s

B

88 . - :
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viewpocint, and the abse

-

ce of desire to build any understending

n
Some business faculty stated nr n=sd for COMMUNI SEVI o PRI TR I I
seyer el languege professzors erpleained thet thew had tried
repeztedly to communicate with basineze call=agues, but v thing

ever came from their initistive.

In conclusion, the responses to the questicnnazire indicate =2
zubstantial interest in languzge =tudy on the psrt of th=
business faculty but numerous reesons for oppecsina the impositicn

of & brosder language raquirement. The langusges {faculty recvesz)
an interest in learning mere zbout businecss, 2ag well 22 s=scme
frustration with communicsting with business collezauzs. Mzny

feculty seem to recoguize the importance of businecs lznauege
courses by aareeing that they =hould carry the =ams amount of
credit as other courses.

Ccurse Tcontent for language for business ceurses chould
probably  emphasize conversatioen snd lis‘enina coxmprehension,
given the importance atteached tn these ski = by mest respondents
to th2 guesticonnaire Ferhgps aremmar :nd busin2ss correspondencs

shculd  Lbe de-emphasized in the ceurses, in fevor c¢f mere

comnunicstive activities, ;

cina e, the lack of communicaztion betwsen language and
hus e ze f. ultv sasppe=rs te k2 5 major problem. Givsn  the
muige! int.rest in each other”s disciplines end the benafijits t=:
&l tyom sy e¥change of ideegs asnd knowledge, I =nézursge {anulty
from t~th (jelds to make an eff@rtutc meet end ccnvéree-requlerly
wit tgelr fzlleaaues, Im this way. arezter understanding snd
respect will grow. and so probebly will zcceptence of lenguage

for busjness courses

AR5
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QUESTIGNNAIRE RESEONSES

LTTITULDLS TOVARD FOREIGH LANZULGED FOR BUZTILIL

FLORIDA INTERNATIONAL WUNIVERIITY . # OF QUESTIOMNNAIRET

' DIZTRIBUTED RETURIIED
Foreian Language Facultv B 10
Business Faculty : . CY RIS | )

UNIYERSITY OF MIAMI

Foreign Lenguzie Faculty 19 7
Fusiness Facultv - ' Ho ‘ i1
(Accounting, General Business Menagement ‘and Orsanjzation.

Finence, Menag=zment Science and Computer Informetion. Jlerk=ting

 FOREIGH LANGUAGE FRCULTY (pe3e one of the questionneire)

1. Have vou =ver tsken =ny :soursées jin businsis?

| T HOM.
VES 3 o 4
N 6 T3

Forou .
~zccounting, law, economice:
-manzgement. marketing, aczounting, finsnce
.’ =sorgenizational communjicetion
- TR
UM, -«
“~shorthand, tvping
-marketing ,econcmics, bUuSIiness
-3cc-unting, buzginess law
¢ . —aimost 311 the MBA courses -
. z. Hes you: knowledoe of business been teneficial?
F.I U UM
YES ' ' . 3 4
]
In what ways? ' ' _ o
‘F 1:u. T M.
Income taz ‘ 1 1
Emplovment " ' . : 1 3
Tnpvestmsnt y ; 1
Budget . ] z
Understending current iszu=zes Z
e 3
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3 Ha2ve voy ever wished that vcu knew more shout 2 burinecss

suhrect) 7
F I U N
YEE ] L.
NQO ' 1
vhy? . r.ru. <UL,
-Rezal]l estate trenzacticnsg 2
Undercstanding current jes:ues 49
Income tax 1 1
Investment 2
i'ow to run a cm2]] businecs . Z
4 In asneral, how djfficult'js it to learn 2 buszinezs c=subject
such as marketing, menagem=nt or finznce?
iffizult Z 1
et sc difficult 4 I-
Not at all difficult ° ' 1 1
Den“t Know 2 ‘
BUSINESS FACULTY tpage 1)
1. gve voy ever studied a fcreign language? .
’ F.I1.U., U M.
YES 30 31
N 1
Which on=2s?
FRENGH 19 17
SPANISH 19 15
CERMAMN 12 1L
ENIGLI3BH 5 3
LUSSIAM ‘ - !
PORTURUESE i
OTHER 4 B
f How bensficizl] hes knowledae of a forsian languszas bzen o
vioy? .
. S :
EXTRENELY BEMEFICIAL : : . 1z 6
VERY EENEFICIAL ‘ ‘ ' & : 4
SOMEWHAT BENMEFICIEAL . Z 7
NOT YVERY BLNLFICIAL ' 6 3
¥ - 1 Y4

NOT BEMEFICIAL AT 2LL

(S
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In «whz2t wavs has it Lbesn useful?

TREVEL 3 8
FROFESSTONAL ADVENCEMENT G 5
COMMUNICATION AND CULTURE ) &

- READING PROFESZIONLL LITERATURE 5 %
VACABULARY EBUILDIMGE IN ENCGLISH 1 3
MOME 9
3 Heve you ever wished that vou knew another languaqge?

F I1.U U M.
YL3 2B 4
NGO 1 2.
Vhich ones?
SPRNISH . _ 15 1:
RUSSIAN ' o 1 “q
FREMCH 3 4
GERMAH 3 i
PORTUGUESE 3
ARABIC 2z 1
CHINESE i i
JAPAJILEE I i
HEEREW 1
ITRLIAN : 1 i
DLMIEH 1
9, How difficult is it tQ lesrn a& languagsa?
EXTREMELY DIFFICULT 4
VERY DLFFICULT : ? 7
DIFFICULT “ 16 11
HOT S0 DIFFICULT ‘ 4 }

Z 1

NGT AT &LL DIFFICULT

FLEPONZES FROM FOREIGN LENGUAGE AND EBUSINESZ TARCULTY (pegco 2-5)

S How well do traditional laznguigge courcsec meet the needs of
Fusziness students?
LEMGUAGE EUSINESS
: : F I U. UNILE r.r.u (LIRS

YERY WLLL . v - ' ' 2 1

WELL 1” 1 3

FAIRLY WELL | < g - 3 6
LNOT 50 WELL . 1z 11
NOT WELL AT ALL : : 5 5
DON-T KIiow o X 7 5

92
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6 Hcw impertant i it ferabusinecss students tp study the jiems
belsw in a8 {forejan lenauaye Cclzesy g

1

1 VERY INPORTANT q NOT VERY IMPCRTANT
¢ IMPORTANT S W IMFOGRTANT
3 FAIRLY IMPORTANT B CON: T KHOW
Busjinzcs Faculty bF.I u N U M

' MEAN STD - LEV MEAN STD DEVY
CONVERSATION 1. 45 .91 1.11 31
CULTURE 2 21 1 1¢& z. 21 79
GRAIMAR R Sz ZZ 1 15 2. %2 1 01
BUSINEES TEFMINOLOGY 1.97 1 12 1 »n8 8o
LISTENING COMFREHENS 1.57 .96 1. 156 4b
EUEINESS CORRESPONDE . 2 33 1.30 ,2.07 1. G2
READING SKILLS 181 26 1.79 92

(28]
¥+
]
[Ty
(93]
(35}
—
[Ty
—
Las]

PROMUNC IATION

-

-4

Foir2ign Lzngusge Faculty

CONVERSATION o 1.13 .35 1.43 .79
CULTURE z.00 107 214 B9
GRZMMAR 2. 11 1.17 .1.587 : .79
FUSINESS TERMINGLOGY 1 GO 00 33 1,78
LISTENING COMFREHEN. 1.13 - .25 : 1 .43 . 7@
EUS;IHESS COREEZPOND . 1.50 24 .50 : 1.6%
READING SKILLS 1.75 71 2 00 Y
PRONMUNCILETION T 1. 89 ’ .93 : 0o 1 15
? How f:miliar =are vow wilh foreign langquage for business
courses? '

: LAMGUALCD FRACULTY i EHZIHESES FACULTY

F.I'u u M. F'l u. U S
VERY FaMILIAR 1 o Z 1
FAMILILE 3 ) ] 3
SOMEWHAT FAMILIAR - Z 1 S 6
4 LITTLE FAMILIZR Z 1 4 - 9
NOT AT EZLL FFUILIAR 1 1 e 12
4
4

33



& Vhzt tvpe of content should he in these coygrcsec?
LAMGUAGE FAJULTY BUSIHESE TACULTY

FIru ) u.Jl F.1u [UNS
CONVERSATION : 3 7 11 10
FUSINESS TERMINOLOGY 6 5 15 2
CULTURE Z 3 7 Z
READING TKILLS | 1 1 5 g
GRAIMMAER 4 [ 5 ) 1
EUSIMNESS CORERESPONDENCE "3 1 3 3
4 Should langueae for business courses carry the szme amount cf
credit a2z other leanguage courses?
MORE CREDIT | | : 5
SLME ANIUNT OF CREDIT 3 7 N 3 X
LEéS CREDRIT - - <
10 wWhegt ere f£eme  reasans thsl'business scheals  dom‘t  have
lzngueae requjrements? _
ETHMOCENTRICITY S 3 ‘5 ﬁ 1
HD RGO TUERICULUM 2 1 10 ' 8
STUDENT nquéTANCE ' 1 Z 1 S
l'-IIOT IMPORTANT E]JE'UGH 1 "L 11 | - 13
FECULTY PROBLEMS WITH - B 1 . )

LANGUAGES | ' Y
“11. At whzt levels shoﬁld lenguzae for businees clésées, be

( zffer=4? . : !

- ELEMENTREY . 1 .5 )
INTERMELIATE : ¢ 8
LDVLHCED ‘ Z E 1
ALL THREE LEVELS z 3 9 ?
;'F_'.LEI’IEN'I:"EFIY iy LTy EDIATE z 4 4
IH?LEHEDIATE AMD RLYACED 4

; s o
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12-13 Vhat might cause communicstion problems betirzsn the i d-rD

lengueage deparimant and the tusines wmhes]?
LENGUAGE FUSINESS
‘ FIU M [ UM
DON'T KNOW 4 3 oot 15
DIFFERENT VIEWPOINTS ) 1 3 1
LACK OF COMIUNICATION 3 10 5
LACK OF UNDERSTARNDING 2 4 2 1

, :
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 Foreign Language Education and the Future

In his grand reconstriuction of the development of human civilization

(The Third Wave, William Morrow and Co., 1980), Alvin Toffler defines
history in 'terms'of successive waves of change. Thé Agrlculturalﬁ
Revolution, which dramatically a.ltered the“ liféQStyle and habits o.f the
early hu.nter-gathe"rers,‘ constitutes the FAirst Wave. This initial. great
a&vavnce’in our control of our environmgnt evél;red slowly, Eaking th_ousands
of years to .spread all. over the planet and become the organizational
princ.iple for :most of human life. ~ The Seéond Wave drew masses of

people away from the farms and villages and into. the cities, where

" their everydéy lives were organized and controlled according to the

norms of factory-oriented civilization: standardization, specialization,
synchronization and centralization. This second major historical develop-

ment, which we call the Industrial Revolution, has taken only about 300

'

* years to dominate the existence of most of the world's human population.

A third great transformation in people's existence on earth,

largely unnoticed by the masses, has been underway.for over two _ . ‘ -

o

decades n‘ow. Equal in impact to the previous ones, this Third Wave

of changes will Eake only twenty or thirty more yea;rs to gain ascendance
over the lives of the vast majority of the world's populatio}ch‘ Thi.sn new

civilization will be based on diversified and renew.able énergy sburcés, '

greatly improved and diversified methods of production, reliance on

computers and world communications systems, ecologically-oriented

—
—— . . . .
businesses, conservation, a larger degree of local autonomy, and simpler,-
. — ' A

—— . )
—— A
\‘\ .
N \\
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{nternational undérstandiﬁg and cooperation. The military confrontations

and the economic struggles- of the past twenty years have awakened us
. ! A .
to the growing interdependence of the nations and people of the world.

Space .exploration has. captivated the human imagination. The vision

of the planet earth as a small, self-contained point of life, blue and

-

white' against the black void, reinforces new attitudes of acceptance and’

mutual respect, replacing the older concepts of a geocentric universe

!

in which mankind is the central focus. Our new rcalization of the
fundamental nature of the human condition diclates a new urgency for

foreign language and international studies as an essential foundation for

.

.meeting economic, diplomatic, social, cultural, scientific and military.

challenges to human su’rviv»ailv in the twenty-first century and beyond.

Gone are the days of the great \./isions of global empires. No
one country can hope to impose its values or culture onA the rest'.of
the world. Nowhere haw‘/'e fantasies of world do'mh;a'nce been slower io
yield to reality than in the United States. Yet even here basic changes
in attitude I:o*v‘a;ds fo'reig.r‘l people have already begun.  In recent year;l,
public attention has begun to focus on the negative effectsgthat oﬁr

m'onolingualisfh and cultural isolation have had_,on our influef_xce in:world

affairs, on our economic security, and on world peace. As long ago as

1974, the.American ‘Assembly of Collegiate Schools of Business, recognizing

that American business people cannot expect to compete successfully on the
world marketplace without a knowledge of their foreign clients' cultures

and languages, mandated the 'internationalization'' of America's business
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- Studies, under the able and energetic leadership of Dr. Rose i—Iayden,

3 V_"iv_
cu;ricula. Accreditalltion by this px;estigious and far-sighted organization

is not possible now without Jthese broader components. Our economic
vulneré.bility hgs brought a new realizatiqn, publicized mos.‘t notably by

the Président's Commission on Foreign Language and Inte;rnational Studies o

and by Representative Paul Simon's The Tongue-Tied American (Continuum

Pres s, 1980), that.our national security demands substantia_l new efforts

on our part to cormmunicate with foreign peE)ple in their own languages

in order I;o unfler_stand their éulturés and values, to explain our concerns,
and to resolve mutual problerﬁs. Some signs of progreés in this .direction
are evident: More than a few prestigious‘universities have reinstated

foreign language study as a prerequisite for graduation, so that now

Brown 'is the only ivy league school without such a requirement.” The

creation‘ of the National Council on Foreign Language and International

. P
gives hope for the implementation of the recommendations of the President's
Commission. Despite the recent publicity and these initial improvemepts,.
however, the United States stiil lags far behind most othef developed
éountries in the a;‘ea of international education. We remain thé only
country which allows graduation from most colleges and universities with-
out. even a minimal proficiency in a foreign language. Thg pre_ssures;
however, are enormous and the direction of change is obvious: In the

future, foreign language and international studies will play a very much
) .

more central role in general education in the United States than they have

in the pést. o
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languages will also be coupled with other 'prefel_ssion-s, such as medicine,

~5-

The international situation will continue to create pressures for

changes in our educational system in the direction of international studies

and foreign lahguage competence. In addition to receiving more emphasis,

it

foreign language and international studies will often be .required skills

for interdisciplinary degrees such as the B.A. and M.A. in Language

and International Tr.ade offered by Eastern Michigan University. Foreign

-law, political science, journalism, and broadcasting,

The most significant changes in foreign language education do not

lie, however, in renewed emphasis and combination with other disciplines.
. . 2 ’

-Foreign language studies in particular, and education ir general, will be

dramatically affected by the revolutions in computer technology and

satellite communications, two of the driving forces of the emerging

Y .

new civilization, which will alter most aspects of our lives—in-the_ near

o

————
—

futire, including the way we learn. Educators at existing institutions all

over tne country are scralmbling to take advantage of these new developments.

~ Such people realize that without these new technologies it will be increas-

ingly difficult to fulfill higher education's fundamental mission: to orient

.

young people to human existence and to equip them to understand and solve

tomorrow's problems.

¢

For these reasons, I believe we stand now on the threshold of the
most gignificant revolution in foreign language instruction ever experienced,
The application of new tlechnologies will quickly make obsolete the current

methods of leafning foreign languages and cultures, which are based on
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Q /

second-hand exposure and passive situations. The following paragraphs
outline ‘breiﬂy how these new developments will alter f6reign language

education at our colleges and universities before the end of this century.

!

The growth of a global telecommunications sysl/em, linking the far

ends of the earth together via Balellite television b/r'oadcasting._will
' /

internationalize not only our universities but also /our society as a
r/l
whole. With the space shuttle program now in /i/ts fully operational
. ' / _
phase,, soon the ‘earth will be ringed with teledommunication satellites,

connecting all countries and peoples by live }/elevision channels. Before
L /-’
this decade is ended, most Americans will /be able to watch live television
i N ’ a L
programming from many foreign countrie7/in their homes. Many additional

minority-language stations will be createld within this country as well, .

catering to the interests of our ethnic ininorities and subscribed to and

/
/

received by people nation wide. Suc7 narrowcast minority stations will

serve to promote the preservation o/f ethnic and linguistic identity. The
B / !

largest such group, the Hispanics,;,f',already have their own channelg,.

a : !
such as the Spanish Information Nétwork (SIN). The Hispanics are now
organizing politically, much as tHe blacks did. i1.1 the 1.960'6. This
mobilization of the Hispanic groups in the United States, and of other
linguistic minorities, will create tremendous pressures for changed attitudes
towards foreign-ianguage and irli'ternatiorial studies. There will be a dramatic.

increase in the exposure of the American public to foreign cultures and

foreign languages. The tradi fonal isolation of the American public from

e

suc.h foreign/gntacts will.’/be changed, and so will the public's attitudes

/
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towards our ethnic and linguistic minorities, and towards other cultures

.

in the world.

Unfortunately, ours is a country that has traditionally ignored the
existence of forelgn-lénguage minorities within its borders and has

failed to recognize the value of its bilingual citizens as a vital national

resource. Iu the future, the traditional "melting’bot" mentality,

L
~

which pushed for the anhilation of cultural and linguistic divereity, will

be abandoned in favor of a more enlightened conscious_mess. Our ‘ethnic and
linguistic minorities will take their rightful place as citizens especially
well equipped to lobby for our national interests with their counterparts

in the sest‘of'-the world and to help shape a future of understanding and
friendly working relationships. In the most optimistic of future possibilities,
the pea"ce and mutual respe;:t gained ir-1 a ;iiversifieci and de;'nocrati;:

United States ca;1 serve as a model for inl?ernal:ional cooperation on a

global scale. | V

. )
“ Thesoe major changes in national attitudes and pr{orities will have

a dramatic effect on our e‘duc;tional syster-n, which will of necessity
" become more and more internationalizeds The technological advances

taking place will make major changes possible. The availability of

foreign-language television programming, for esample, will not go un-
- ' .. . . _/,/,—««,’"
noticed by our schools. Foreign language teachers will use such programs,

either live or on video cassettes or video disks, to enhance dramatically

- 4

foreign language instruction. Language laboratories will add video

capabilities so that learners have the added interest and added exposure

. 103 | )
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that television has over audlo'-only practice.

: Furthermore, work has already begun on crieating intervactive
computer programs to be used to be used to help learners of foreign
languages. In the future, compu.te'r programas pluéged into television
consoles, will handle everything from basic grammar instruction and
practice to advanced international studies, <inc‘:1uding history, literature,
music, business and politics and all other aspects of culture.

We are at the very dawn of human history. The immediate
future holds the possibility of incredible advances in the effectiveness
: ¢
\&
of our educational system. Because of the very nature of life on a

diversified and historically divided planet, foreign language and international

?

studies will hold a central place in basic education in the future.. With

the help of modern computer technology and satellite telecommunications,

9

future foreign language instruction will increase dramatically in effective-

0

' ness and will be able to meet the challenges of the future. Present-

day foreign-language instruction will be considered obsolete and antiquated

before the year 2000. By the time today's children are“" grandparents,-the

twentieth century will have, earp,ed_.thel-re”pﬁtéﬂtionr as a twili'ght when human .
e 9 -

_1,vundersta;'r'idir’1gﬂbf the universe, of the planet earth and of itself was in its

infancy. Ahead will like centuries of new discoveries and exciting new
horizons, unthought of today.
To some this picture I have offered of- the future may seem unreal.

Some may not believe these changes are really possible, or that they

will happen as soon as I have suggested. _ It is left to those of us who

a
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do share such a vision of an improved, m“orc secure and more peaceful
‘future, to do our part today to bring about the changes of this new Third’
Wave. Let us not brcscx*ve the obsolete, let us not fight againat but

rather work towards the new future.

Q
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AN OPEN FORUM FOR THE ESTABLISHMENT OF AN APPLIED LANGUAGES ASSOCIATION

Luis F. Ferndndez Sosa
Western [111nofs University

"Linhuista sum: _1inguistici nihil a me alienum puto”

[
In using a paraphrasis of Terence's famous dfctum by Roman

Jakobson, as a prefatory note to signal the ultimate goal of this
forum: the reapproachment of all the teaching activities based
on the social use of languages, whate&er the area of application,
we are emphasizing the inclusion of, a prima facie, heterogeneous
educational activities, under the single umbrella of an Applied
Languages Asscciation.

There has been a fundamental triad in all Yinguistic studies: .
the author, speaker or sender, the message, work or utggrance, and
the audience, listener or addressee. In the communication model
‘the addresser sends a message to the addressee. This message re-
quires a context or referent, a code, at least partially common to
the two poles, addresser and addressee, and finally a contact, a
physical channel and psychological connection between them to en-
able both poles to enter and stay in communication. The common
denominator in applied Yanguages and in communication studies is an
interest in the receiver, in the final destinatary of the message.
The purpose is to achieve some change in his/her behavior that is
consistent with a mutual interest with the sender, within the frame
of the society's long-run interests.

It seems appropriate, in the framework of a Conference on Foreign
Languages for Business, to seek an orientation from the business
activity and discipline focused on the needs and wants of the con-

sumer, the' final destinatary of its activities, that is, Marketing.
A
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For Marketing, in the words of Peter Drucker, is the whole business
seen from the point of view of ity final result, that is, from the
customer's point of view.

The format of this forum, thus, will respond to a marketing
perspective. In the first part this presenter will bring several
marketing notions of possible application for our reapproachment..

In the second part the participants will bring comments and suggestions
to what constitutes just a point of departure for this new fellow-
ship. And in the third part, if time allows, there will be a synthesis
of the matters discussed and a conclusion and recommendation as a
result of the forum. The main postulate is the need for an association
of educators whose main concern is the teaching of foreign languages
for the contemporary social use by the learner.

Most of the marketing notions have been excerpted from the pop-
ular textbook Marketing Management by Philip Kotler, a professor of
Northwestern University, Evanston, I1linois. ‘

I. The Age of Organizations. To understand marketing, we must first
understand organizetions. OQur society abounds in organjzations, which

stand ready to serve every need by considering it a business opportunity.

Today's organizations come in all shapes and sizes. They may be
upublic1y or privately owned. They may be run for profit, service, or
some other gpals. Marketing's most recent entry has been in the non-
profit sector of the economy. Such diverse q;ganizations as colleges
and universities, hospitals, .police departments, museums, and sym-
phonies are currently taking a look at marketing eager to try out
ﬁarketing ideas in théir admissions operation. What leads organizations
to suddenly dfscover marketing? An interest in marketing canQbe
triggered bY'QPY of these five circumstances:

-

sales decline
slow growth

changing buying patterns
increasing competition, and

a bW N

increasing sales expenditures.
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A market1ng orientatien is, therefore, relevant to nonprof1t
0rgan1zat10ns Most nonprof1t organ1zat1ors start out as product
oriented. When they begin to suffer dec11nes in support or. member--* :
sh1p, they resort to selling tactics. - Many co]]egeq facing dec11n1ng
“enrollments are now investing heavily in advertising and recruitment
activities. But -these selling steps turn out to be only stopgap
measures. " These organizations begin to realize the need to define .
their-target marketé more carefully; research their needs, wants, and
va1ues, modernlze the1r products and programs; and communicate more
effect1ve1y Such organizations turn from selling to marketing.
-Starting.in the 1970's, there has been a broaden1ng of ‘marketing to
cover all organ1zat1ons, on the grounds that all organizations have
market1ng problems. The pub11c and nonprof1t sectors, moreover,
account for more than a. quarter of the American economy and are bad]y
-in need -of improved management and marketing practices. .
jg Of -the various ways to classify organ1zat1ons ina free society, )
it, 15 commen to d1st1ngu1sh, a) whether the organizations is privately
oerub11c1y owned and operated, and b) whether the organlzatlons 1s .
structured for- prof1t or nonprefit purposes. Thus, the nonprof1t
pr1vate or public organ1zat1on can be subd1v1ded into eight main
’groups' ' v

re11g1ous--churches, evange11ca1 movements, cults
social--fraternal organizations, seci#f/ clubs
cultural--museums, symphonies, art leagues, zoos

. - knowledge--gchools, universities, colleges, research ent1t1es
protective--trade. and professional associations, unions
political--parties, movements,’ coalitions, lobbyst groups : i
.. ph11anthrop1c--foundat1ons charity groups, hospitals, nursing homesv
social-cause organ1zat1ons--rac1a] rights. groups, antivice groups,
consumer, groups, women's rights groups, e “V1ronmenta1 groiips

oq\nd'-uw&'wrv.—{

The 1nterest1ng thing about market1ng is that a11 organizations carry
on market1ng activities whether they know it or not. - €olleges, for ex-
ample search for prospect1ve customers (students) .develop products
(programs and courses), price them (tu1t1on and fees), distribute” them .
(schedu1es as announcements of time and p]ace), and promote them (college _
‘ catalogs c0nferences, and media- messages 1nc1ud1ng scholarly 1tems) hgqéb;
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The_implementation of marketing measures in nonbusiness organiza-
tions is an uphill and never-ending battle. The purpose is not to i
resolve every issue in favor of the’ customer—-no matter what the cost—
but rather to remind always that customers are the foundation of the
organization's bus1ness the Tearners in our case.

II. Market1ng Revisited. The challenge facing marketers in the
19805 will be to vind construct1ve ways to reconc11e organization
profitability, customer satisfaction, and social responsibility.
Properly viewed, these problems are also opportunities. Marketing
is the function tfrough which organizations adjust their offer1ngs

to the ever- changing needs and wants of the marketplace.

Marketing has evolved from its early origins in distribution -
and .selling into a comprehehsive philosophy for relating any organ-
ization to its markets. " D1fferent goals have been proposed to’ guide
the marketing practitioners. The-most common view is that the mar-
keter's goal is to maximize the market's consumption of whatever the
company is producing. A sounder goal for the marketer is to aim to ‘
maximize consumer satisfaction. The marketer' s task is to track .
chang1ng consumer wants and. influence the organ1zat1on to adjust its
“mix of goods and services to those that are needed.

Even consumer satisfaction, however, is not a complete goal for
the marketer. The sensitive. .marketer has to take responsibility for
the ‘totality of outputs created by the business. U1t1mate1y, the en- -
lightened marketer is really trying to contribute to the quality of
11fe Prof1ts will still be a major test of. business success in sery-
ing soc1ety, they are really a by~product of d01ng business well and
not the moral aim of business. Business, like other institutions of
soc1ety, prospers only by maintaining 1eg1t1macy in the eyes of con-
-sumers, employees, and the general pubiic.

Legitimacy is grounded in the institution's commitment to serve
higher moral aims: to enhance “the quality of 11fe in society. Today,
thus, societal marketing is a management orientation that holds- that
the key task of the organ1zat1on is to determine ‘the needs and-wants

~
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'of target markets and to adapt’the organization to delivering the
desired sapisfactiohs more éffective1y and efficiently than its

' compet}tors fn a way that preserves and/or enhances the consumers'gyp
society's well being. .

III. . Marketing Strategies.. The first strategy is the assessment of
the purpose of the organizqtion. An Organizatidn'existsrfo accomplish

something in the larger environment.. Its specific purpose or mission
is usually clear at the beginning. When the management becomes aware
-that the organization is drifting,, it.is time to renew the search for
purpose. A well worked-out statement of purpose provides employees _
with a shared sense of opportunity, direction, significance, and achieve-
ment.  An explicit purpose is an invisib]e'hand, which guides widely
scattered members to WOrk'{ndgbendently and yet co11ective1y toward the -
" realization of the organization's potentials. ‘ '

~ Some years agb, Theodore Levitt, of the Harvard Business School, )
advanced the thesis that market definitions of a business 'are superior
to product or technological definitions of a business. His main argu-
ment was that products and'techno1dgies.are'tfansieht,.While basic market
~ needs genera]]y_endure'forever. In developing a market-based definition
of -a business, management should steer between being too narrow and too
broad. A useful approach is to move from the current product tg]sﬁcces:
sively higher levels of abstraction and then decide on the most rea]iﬁtic
level of abstracfidn‘for.the organization to consider. 'Apblying'phis'
idea to our -teaching foreign 1anguages, a service, we can trace these

Tevels:
. v
_ 1. a given F.L. course-e.g., Grammar/Language Skills
SERVICE ~2.. a given FalL. Area-e.g., Literature/Civilization & Culture/
RENDERED: History and Linguistics of the language, etc: 5
: 3. F.L. Subsystems-e.g., Semantics/Phonology, Morphosyntax,etc.
TEACHING 4. Compared Languages Aspects-e.g., Compared Literatures/
Bilingual & Bicultural Studies/ Translation, etc.
5. Social Use Communication--e.g., Business & Professional,etc.
6. Communication in disciplines-e.g., International Business,
Intercultural Communication, Advertising, etc.
7. Communication Fields-e.g., Speech/Oral Interpretatiou, etc.
8. Communication Systems-e.g., Educational/Socio-economic, etc.

111 -
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" The two prem1ses here are that a language is -primarily a- system o
of communicatxon, and that the destinatary is a learner whose native
language is dxf?erent to the one which is used as a vehicle of instruc-
tion. Thus, in the development df“a.definition_of business domain, the
organizatioh_may want -to specify up to four dimensions: customer need,
customer. group, product, and technotogy. Applied Foreign Languages may
now define its‘domeﬁn as meetirig'the need of communication experienced

by learners whose native 1an§uage'differs from the one employed for a

"social use through providing programs, courses, and. experiences imparted -

with mater1als des1gned with the specific purpose of- 1ts use ih mind.

As a caro]]ary, the App11ed Languageb Assoc1at10n, could be defined
as the knowledge and protectxve organization+of. 1anguage communicators:
we app]y language to meet the social need of communication.

Market segmentation represents-an important late advance in market
thinking~and strategy. It starts not with distinguishing product possibi-
lities, but rather with d1st1ngu15h1ng cus tomer groups and needs. Market
segmentati'on is the subd1v1d1ng of a market into d1st1nct subsets of
" customers, where any_subset may conceivable be selected as a ta :-* mar-

ket to be  reached with distinct marketing mix. The power of th, " ncept
is that in an age of intense competition for the mass market, individual
sellers may prosper through developing offers for specific market segments
whose'needs are imperfectly satisfied by the mass market offerings.

‘Markets consist of people experiencing a given need, who have the
mepys to acquire the products or services able to meet their need, and
who are w1111ng to pay for the exchange. The most common patterns Jf
market segmentatxon are: demographic, geographical, psychographic, and

behavioral. 1In the case of the proposed association, the language used

in question, whether French, German, English, and Spanish may lead to a
primary ‘kind of segmentation. Ahother‘way of segmentation originates in
“the kind of activity /¥ méczo oF. 1inguistic communication. Th1< procedure
can be ut1112ed to subsegment a ngen language applications, e. g » Business
Spanish, Medical Spanxsh and the ]1ke ’

&
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In economic or organ1zat1ons for profit it is common to distinguish

betWeen industrial markets and consumer markets. The former buy for Ly
the sake of manufacture or resell, whereas the latter buy for. the sake of
‘consumption. The teacher tra1n1ng programs can be construed as an example .
of the industrial market-as the instruction imparted will be rendered '
to other consumers or final.users. ‘ '
’ A graph1c rend1t1on of the marketing segmentation approach for our
Aorgan1zat1ona1 purposes can be now offered by means of a wheel with suc-
cesive concentric circles. The center of the wheel is constituted by.
the learner's social use of alanguage as the contro]]tng interest of all
. the activities. In the circle of the midd1e, the Applied, Languages Assoc-
jation performs an 1ntegrat1ve function by putt1ng together the learner's
need with the various educational programs and courses designed to meet
the commupication need in question. These programs and cdurses ‘are located
-in the outer circle of the wheel. ‘ ‘ ‘

a

C 113



SR
L. Ferndndez Sosa
An Open Forum

English for Special Purposg;:' Agriculture, Compufer§; Business, etc, 3
: o ; 191 15h as a Second Language

Languages for the
Professions:
Tourism,
Secretarial,

.Governmental;Agencies
Programs:  Welfare, Peace ' .
Corps, etc. BN

" APPLIED

- Medical, etc.. LANGUAGES / \inglish for Foreigners
Business ASSOCIATION . and Immigrants . :
Languages - ol ' B

»Programs. Private Organiza- .

Overseas Train- ..

ing Programs, o
ndustrial Rela- ©
tions Programs, -
etc. ’ o

Business
Areas:
"Marketing
- Advertis~

Learner's
social use
of -language

ing, etc. o
Colleagues
ni Retraining
Communica- )
tion Prog- Rrogram§ -
rams Continuing
International Education Program;

Programs: Edu-

cation, Rela- Aduli Education -
’

: . APPLIED Programs
_;g:n§, Business, \ LANGUAGES . e .
-Foreigne Students, ASSOCIATION Minorities Education

etc. Prdgrams

Teacher Training Programs

'.{ " Area Studies Programs: 'Cross-Cultural Studies
' " Latin America, Francophone Areas , . :
THE LEARNER AS THE HUB OF APPLIED LANGUAGES INSTRUCTION

THE ASSOCIATION AS THE MEDIATOR OF LEARNER'S ‘SOCIAL USE OF LANGUAGE
AND THE EDUCATIONAL PROGRAMS AND COURSES DESIGNED TO MEET THIS NEED

THE PROGRAMS AND COURSES AS THE MERNS TO ATTAIN SOCIETAL USE OF LANGUAGES
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In a competitive environment, fiha]]j, there is a need for a new
basis for distinction. Positioning is the marketing strategy which aims
at distinguishing the organization from its competitors aiong rea]_dimeh-
sions, in order to be the preferred organization to certain segments of
the market. P051t10n1ng goes beyond 1mage making. Positioning seeks to
help customers know the real differences between competing organizations,
so that they can match themselves to the organ1zat1on that can be of

~most value to them. '

Given, the present competitors of our proposed assoc1at1on what
psoition shou1d the new organ12at1on seek? The. assoc1at10n has two basic
choices. One.is to take a position next to one of the existing profess1on-”
al assoc1at1ons and fight for the membership who is satisfied with this .
type of organlzatlon. The other choice is to develop a product tha: is not
currently offered to this market; e.g., a professional association born
with the mission of enhencing the knowledge of the gpp]ied.1anguages field
and the protection of the interésts of the language educators who meet
the social need of communication. The proposed A.L.A. would gaip instant

. Teadership in this part of the market since competitors are not offering
this type of priority to their mission. s

But before making this decision, the organization has to be sure
that it is technically possible to make a more attractive product or
service, preferred to any kind. If the answer is positive, the organ1ie-
tion has d]SCOVered a "hole", a "niche" in the market and should quickly
move to fill it. )

A.L.A., in effect, has found this ho]e, this n1che The new service
assembled 1n the outer circle of the wheel, made out of the different .
programs and courses, has dlscovered at the same time, a new coalition of
1nterests- educators, chambers of commerce, private and public organ1za-
tions, governmenta1 agenc1es, labor unions, manager1a1 and trade associations,
bus1ness groups, m1nor1t1es groups, b111ngua1/b1cu1tura1 studies, and
tra1n1ng programs of cultural content to deal with peop]e using a d1fferent
Tanguage. Pub11sh1ng entities are to be in the forefront of our. efforts,
not only to furnish the learner with the required materials as they have
been doing, but also to contribute with advertisements and other means

-
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to the publication of an organ of expression to communicate with the
membership and the various publics. ‘
This Conference on Foreign -Languages for Business, under the auspices
-of the Eastern Michigan University Foreign Languages-and Bilingual Studies
Depértment,‘constitutes the appropriate vehicle for the propdéa] of a
new professional association, as.it endeayqrs to synthetiie the same _
interests. ‘The'possib]e'insiithtionalizatiéy:pf these annual conferences
at Ypsilanti, furthgrmore, may be achieved by-the inception of an organ- '
ization imbued with the ‘same mission and goals. -~ '
‘No different aims has the quotation heading this proposal, since
the late linguist Roman Uakobson was waging a crusade in the 1960's for
the inclusion of the field of Poetics in the general field of ‘Linguistics-
as language encompisses the artistic function as well as the referential,
conative, metalinguistic, phatic, and emofng functions. 1In this context,
it seems sensible to consider the applied aspects of language as part of
our professional concerns. '
An Applied Languiiges Association will be the organization of the
educators concerned Primarily with the satisfaction of the social need
. Of communication by means of the most important system ever devised to
estdblish unde,r:s\tanding amonig men: Lﬁ""Ct/ﬁGE. ',
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